DOCUMENT RESUME

ED 302 737 CZ 051 960

TITLE Vocational Education Home Economics Education Teacher
Handbook Grades 7-12. North Carolina Competency-Based
curriculum.

INSTITUTION North Carolina State Dept. of Public Instruction,
Raleigh. Div. of VYocational Education.

PUB DATE 88

NOTE 491p.; Revised edition.

PUB TYPE Guides - Classroom Use - Guides (For Teachers) (052)

EDRS PRICE MF02/PC20 Plus Postage.

DESCRIPTORS Behavioral Objectives; Child Care Occupations; Child

Development; Clothing Instruction; =*Competence;
Competency Based Education; Cooperative Education;
Daily Living Skills; Day Care; Foods Instruction;
*Home Economics Skills; Housing; Interior Design;
Nutrition Instruction; *Occupational Home Economics;
Parenthood Education; Secondary Education; Skill
Development; State Curriculum Guides; Textiles
Instruction

IDENTIFIERS x*North Carolina

ABSTRACT

This teacher handbook provides recommended goals and
Objectives and suggested measures for the competency-based secondary
hone economics curriculum in North Carclina. The guide is organized
in two sections. The first section consists of an overview of the
North Carolina Standard Course of Study and the competency-based
curriculum. Information on the philosophy and rationale for the
curriculum, effective teachers and schools, thinking skills, and
programs for exceptional children as well as notes for users of the
nandbook are supplied. The second section contains the vocational
education competency-based curriculum for home economics education.
It provides information on the target groups, phil-sophy, design of
the curriculum, course of study, learning outcomes, and scope and
sequence. The competency goals for each subject area are listed on
separate pages, related to objectives and measures for attaining each
goal. The goals cover child care services, clothing and textiles,
commercial foods, custom fashions and interiors, exploring home
economics, foods and nutrition, home economics cooperative education,
independent living, interior design and housing, parenting and child
development, and teen living. Extenc.ve appendixes provide
information on the North Carolin-. Stané=rd Course of Study, course
requirements, testing requirements, and textbook adoptions. (KC)

RRRRRRRR R AR R R R R R R R AR R R AR RRARR AR R KRR R R ARRRRRRRRRRRRRRRRRRRRRRRRARRRRRRR XX

* Reproductions supplied Ly EDRS are the best that can be made ®

® from the original document. x
RRRRRRRRRRR R R RRARRRRRRRRRRRRRRRRRARP AR RRRRARRRRRRRARRARRRRRARRRARRARRRRRRRXRR AKX




TEACHER HANDBOOK
VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION
GRADES 7 - 12

Q0302737 @

North Carolina Competency-Based Curriculum

Division of Vocatioral Education
Instructional Services
Ncrth Carolina Department of Public Instruction

“PERMISS!ON TO REPRODUCE THIS
RTMENT OF EDUCATION
Q ' Otic :,o?ngcPa:onal Research and Improvement MATERIAL HAS BEEN GRANTED BY
RCES INFORMATION
3 peen reproduced as
j:é;n?eodc‘::‘o}:‘lhzasoevson cr organization M
W’ onginating it /
C Minor cnanges have been made to 'mprove y
\ reproduction quaity
A
o Pornts ctwew oropmions sited f IR SUED, TO THE EDUCATIONAL RESOURCES
k(\ ment do nOt necessanly represent othcia INFORMATION CENTER (ER|C)
{ OERI position or po'

\
< \\l Raleigh, North Carolina
O Revised 1988

BEST COPY AVAILABLE

Q>




Foreword . . . .

Acknowledgements ................... e e

Contents

Background and Overview e e
Introduction . . . . & & ¢ ¢ ¢ e i i e e e e e e e e e e e . o .

Philosophy and Rationale
Purposes and Principles
Effective Teachers

Effective Schools

Thinking Skills

Programs for Exceptional Children

Notes to Those Using the Teacher Handbook for the Competency-

Curriculum
Definitions

How to Read tﬁe.Goals Objectives, and Measures

Student Placement
Responsibility for Implementation . . . . ..

Use of Textbooks
Computer Access
Activities and Resources . . . .

Working Space
How to Make Suggestions for Add1tnors or Revisions . . . . . .

VOCATIONAL EDUCATION COMPETENCY-BASED CURRICULUM . . . .

Purpose and Overview

Target Groups

Philosophy

Planning and Designing the Curriculum . . . .

Course of Study .

HOME ECONOMICS EDUCATION
Program Description

cccccccc

Learning Outcomes

Scope and Sequence of Home Economics Educat1on .

Child Care Services I and II ., . . .

Clothing and Textiles

Commercial Foods I and II
Custom Fashions and Interiors I and II

Exploring Home Economics . . .

Foods and Nutrition

Home Economics Cooperative Education I and II

Independent Living .

Interior Design and Housing
Paventing and Child Deve]opment
Teen Living

page

WA ONNWI g




page
APPENDICES . . . . & . . . e it e e e e e e e e e e e e 474

A. The E]ementary and Secondary Schoo] Reform Act of 1984 .. 477
B. Standard Course of Study (North Carolina Administrative

Code) . .. ...... . . e e e e e e 479
C. Course Requirements for ngh Schoo] Graduatlon e e e e e e 482
D. North Carolina Scholars' Program . . . . e 483
E. Sample Page from the North Carolina Competency-Baced

Curriculum & & & . e s s e e e e e e e e e e e e e e e e 487
F. Testing Requirements . . . . .. . ... ..... e e e 488
G. Textbook Adoption Process in North Caro]wna ....... . . 489
H. Organizational Chart for Instructional Services . . . . . .. 491
I. Form for Suggested Additions or Revisions . . . .. .. .. 492

4

jv




Foreword

As a result of the Elementary and Secondary School Reform Act of 1984 and
the appropriation which accompanied this act, the North Carolina State
Department of Public Instruction engaged in an extensive audit and revision of
curriculum throughout the summer and fall of 1984. The products of this work,
the North Carolina Standard Course of Study and the Teacher Handbook for the
competency-based curriculum, provide a detalled, integrated basic course of
study for all subjects at all grade levels.

The North Carclina General Assembly has also made 8 commitment to the
development of a basic education program. This program includes the staffing
and material support needed for the full implementation of the North Carolina
Standard Course of Study and the competency-based curriculum in all public
schools throughout the State. The financial support of the General Assembly
and the work of zducators throughout the State in developing the competency-based
curriculum are important contributions to our continuing efforts to provide
a quality education for every child residing in North Carolina.
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Introduction

Immediately following the passage of the Elementary and Secondary Reform
Act in June of 1984, the area of Instructional Services within the North
Carolina State Department of Public Instruction began a revision of the North
Carolina Standard Course of Study and the development of the Teacher Handbook
for the competency-based curriculum. These efforts represent a significant
part of the development of a basic education program for North Carolina's
Public Schools.

Three publications hold the results of our efforts to define a basic
education program for the State: The Basic Education Program for North
Carolina's Public Schools, North Carolina Standard Course of Study, and the
Teacher Handbook for the competency-based curriculum. The Basic Education
Program for North Carolina's Public Schools outlines the curriculum, programs
not confined to subject areas, general standards, material support, and staffing
which should be provided in all schools throughout the State. The North
Carolina Standard Course of Study, adopted by the State Board of Education,
provides an overview of the basic curriculum which should be made available to
every child in the public schools of our State. It includes the subject or
skills areas of arts education, communication skills, guidance, healthful
living, library/media skills, mathematics, science, second language studies,
social studies, and vocational education as well as %ae philosophy and rationale
underlying the curriculum and considerations which should be made in developing
thinking skills and providing for the needs of exceptional childrer. The
Teacher Handbook for the competency-based curriculum provides recommended goals
and objectives and suggested measures for each subject or skills area.

The first step taken in auditing and refining the curriculum in each
subject or skills area was to review and synthesize the reports of curriculum
review committees and the work contained in two earlier publications (Course
of Study for Elementary and Secondary Schools K-12 and Competency Goals and
Performance Indicators). The next step was to involve educators from local
education agencies and institutions of higher education in working with the
North Carolina Department of Public Instruction staff to expand and refine the
curriculum. Thousands of persons throughout the State have been involved in
the development of the North Carolina Standard Course of Study and the
Teacher Handbook for the competency-based curriculum.

Three important points should be kept in mind when reviewing these docu-
ments. First, while the curriculum represents the standard course of study
which should be available to all children in North Carolina Public schools,
many public schools in the State presently offer an even more comprehensive
curriculum. Second, the standard course of study includes the curriculum that-
should be made available to every child, not what every child is actually
required to take. Required subjects or courses are outlined in the appendices.




Third, the North Carolin. Standard Course of Study and the Teacher Handbook

for the competency-based curriculum will never actually be coupleted. Several
steps have been taker to insure that the curriculum may be constantl: updated:
the documents have been entered on an IBM 5520 computer word-processing program
for ease of revision and updating; the competency-based curriculum has been
produced in loose-leaf form so that revised or additional pages may easily be
added; and included in each document is the name of a contact person within
the State Department of Public Instruction to whom staff in local education
agencies or others may send suggestions for additions or revisions (Appendix
I). As with any viable curriculum, these documents must be constantly open to
review, expansion, and revision in order that they continue to meet the needs
of the children of the State of North Carolina.
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Philosophy and Rationale

The philosophy and rationale underlying the North Carolina Standard Course
of Study and the Teacher Handbook for the competency-based curriculum imply
a context in which the curriculum will be implemented. What follows are
definitions of the purposes for which the curriculum was developed and the
principles incorporated into its development as well as descriptions of who
will implement it and where it will be successfully implemented.

Purposes and Principles

The primary puryoses of the North Carolina Standard Course of Study and
the competency-based curriculum are (1) to help students become responsible,
productive citizens and (2) to help students achieve & sense of personal
fulfillment. It is clear that there are competencies which a student must
develop in order to meet both of these purposes.

Students must develop che specific competencies needed to gain employaent
or continue their education. These competencies include critical thinking
skills, skills with media and technology, and the basic content knowledge
provided within a core curriculum (arts education, communication skills,
healthful living, mathematics, science, second language studies, social studies,
and vocational education).

Students must develop the skills and attitudes necessary to cope with
contemporary society. Among these are a positive attitude toward oneself, a
sense of independence and responsibility for oneself, an understanding of
oneself and one's own culture, a positive attitude toward others including
those who come from different cultures, a respect for the rights of others, a
sensitivity to the needs and feelings of others, a sense of responsibility to
others, a willingness to cooperate with others in working toward a common goal,
and the ability to understand and cope with a constantly changing society.

In order to help students become responsible, productive citizens who
have a sense of personal fulfillment, commonly acceptel principles of learning
have been incorporated into the North Carolina Standard Course of Study and the
Teacher Handbook for the competency-based curriculum. One of these principles
is the importance of integrating the curriculum--of emphasizing the understanding of
concepts and processes over the mere acquisition of isolated facts. Stressing
the mastery of integrated knowledge helps students to move from what is known
to an understanding of the unknown, to see relationships and patterns and begin
to make gercral.zations, to understand the interrelatedness of the subject areas
and skills areas, and to succeed in learning. An integrated curriculum helps
students learn how to learn.
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Another principle considered in the development of the North Carolina
Steandard Course of Study and the Teacher Handbook for the competency-based
curriculum 1s that learners are more likely to attempt those tasks at which
they feel they can succeed and which are relevant to their lives. If students
are to be successful in school and if they are to pursue lifelong learning,
they must see learning as worthwhile. The competency-based curriculum is,
therefore, a program of continuous learning based upon the individual student's
needs, interests, and stages of development. The curriculum provides opportu-
nities for the student to develop self-expression, to learn to communicate
effectively, to maintain and develop both physical and emotional health, to
choose among curriculum electives, and to become an active participant in the
learning process. The importance of personalizing the curriculum to help each
student reach her/his maximum potential is stressed.

Effective Teachers l

It is the classroom teacher at each grade level or in each subject area
who has the most direct influence on the implementation of the Noith Carolina
Standard Course of Study and the competency-based curriculum. The ultimare
task of integrating the curriculum must be performei by the classroom teacher
through preparation for instruction and presentation of content. Student
success in learning is assured when teachers use the information gained through
monitoring and evaluation to determine appropriate instructional tasks and to
rrovide appropriate feedback to students. What the teacher presents and how
the teacher presents it determines whether students feel the task is relevant
to their lives. The teacher's efficient mans,ement of instructional time and
student behavior are also important to the successful implementation of the
curriculum in each classroom.

Effective Schoe!s

Several common characteristics will be present in the schools which most
effectively implement the North Carolina Standard Course of Study and the
competency-based curriculum. These characteristics include strong instruc-
tional and administrative leadership by the principal of the school,
dedicated and qualified teachers, an emphasis on curriculum and instruction,

a positive school climate, ongoing evaluation based on student achievement, ‘

and good home/school relations. Strong instructional and administra-

tive leadership by the principal means that the principal functions as the
instructional leader, supports instructional effectiveness by the way in which
the school is managed, and clearly communjcates the school's mission to staff,
students, and parents. Dedicated and qualified teachers care about their
students, understand and support school-wide goals and procedures, work as a
team, exhibit positive morale and enthusiasm for their work, and demonstrate
their good training through applicaticn of the skills involved in quality
teaching. An emphasis on curriculum and instruction includes clearly stated
school-wide goals and objectives, structured staff development based on the
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school's goals, curriculum continuity (#lignment among school-wide goals,
instructional approaches, materials used, and the assessment of students’

needs, abilities, and interests), and a high percentage of student time-on-
task. Elements of a positive school climate are a safe and orderly environment,
a perceptible feeling of pride and school spirit in all that the school does,
the communication of high academic and social expectations to students, and
opportunities for student responsibility and involvement. Ongoing evaluation
based on student achievement begins with early identification of students'
needs, abilities, and interests, includes froquent monitoring of student
progress in multiple ways (teacher observationm, classroor activities, homework,
teacher-made tests, mastery skills check)ists, criterion-referenced tests), and
results in appropriate instructional prescriptions to improve individual
student performance and the school-wide instructional program. Good home/school
relations are the outgrowth of effective, positive communication between the
school and the home. This includes encouraging parents to help their children
at home, making them feel they are appreciated by the school staff, and letting
them know they are welcome in the school and have a part to play in school
affairs. Good home/school relations increase parents' support of the school's
instructional goals and disciplinary policies.

The characteristics described above will be found in the elementary,
middle/junior high, and high schools which most effectively implement the
North Carolina Standard Course of Study and the competency-based curriculum.
However, in each of these schools consideration must be given to the unique
development needs--intellectual, physical, social, and emotional--of the
students served. For example, the need of young children for concrete,
hands-on experiences; the need of middle school children for transitional
experiences in curriculum choices, scheduling, and conseling; and the need of
high school students for the variety of curriculum choices provided by the
comprehensive high school.

The North Carolina Standard Course of Study and the competency-based
curriculum represent a comprehensive, integrated course of study; however o
document by itself has ever made the ultimate difference in the quality of
education which children receive. Principals who function as instructional
leaders and teachers who make use of their most effective teaching skills will
appropriately implement the competency-based curriculum and thus insure that
the children of North Carolina receive a quality education.




Thirking Skills

In order to become productive, responsible citizens and to achieve a sense
of personal fulfi{llment, students must develop the ability to think. Thinking
skills should be developed and reinforced throughout the curriculum and during
every activity of the school day. It is also important that students be helped
to apply these skills to "real life" situations outside the school.

The most frequently used system for classifying thinking skills is Bloom's
(1956) Taxonomy. This system, with adaptations made by Sanders (1966) and Soar
et al. (1969), was used in the integration of thinking skills throughout the
Teacher Handbook for the competency-based curriculum. These skills fall into
seven broad categories--memory, translation, interpretation, application,
analysis, synthesis, and evaluation.

The most basic think’ng skills are memory and translation. Memory
involves the ability to remember specific pieces of information or facts such
as namas, dates, events, and rules. Translation requires the studsnt to
remember specifics and to understand or express them in her/his own terms.
Nne example of a translation skill is the student's ability to restate a
classroom rule in her/his own words. Another example is the ability to read
the mathematical symbol "+" as "plus".

Remembering isolated bits of information or even restating that
{information in one's own words does not necessarily require reasoning on the
part of the student. Higher-level thinking skills are defined as those
processes which require thinking or reasoning above the levels of memory or
translation--interpretation, application, analysis, synthesis, and evaluation.

Students begin to demonstrate their ability to reason through
interpreting information, applying what is learned in one situation to a new
situation, and analyzing information. Ways in which a student aight
demonstrate the ability to interpret information are to list the similarities
and differences between two or more objects or to tell why a particularc
classroom rule was established. A student demonstrates a degree of ability in
the category of application when s'he is able to explain how the principle of
representative government at the state and federal levels may apply to the
election of officers to the student council. A student who reads a newspaper
editorial and is able to distinguish fact from opinion, point out unstated
assumptions, and recognize bias is demonstrating skills of analysis.

When students apply skills of analysis, they are taking apart a whole.
When students apply synthesis skills, they are creating a whole that is unique
or new to them. Synthesis is usually equated with creativity. Composing a
song, building a model house, or formulating a hypothesis during a science
experiment are examples of synthesis activities.




making of judgments based on evidence or criteria. Cpinion is usually formed
from an emotional or affesctive base. Students serving as jurors during s
simulated trial are using evaluatior skills or making judgments based on
evidence. Students critiquing one another's writing based on established
elenents of style are using evaluation skills or making judgments based on
criteria.

Evaluation is distinct from opinion in that evaluation is the conscious I

To insure that students develop higher-level thinking skills they should
be guided in the use of these skills in each subject area at each grade level
and in their application to "real life" situations. When developing lesson
plans, teachers should prepare tasks and questions at a variety of cognitive
levels. However, strict adherence to previously prepared questions may
inhibit rather than enhance a class discussion. Furthermore, it is often
difficult to think of appropriately worded higher-level questions in the
midst of a good classroom discussion. The following simple strategies will
lead to the asking of higher-level questions and the giving of higher-level
responses:

1. Before starting an activity, explain to the learner what you are going
to do.

2. Before starting an activity, give the learner time to familiarize her/him-
self with the materials.

3. Ask questions which require multiple word answers.
(e.g., "Why «id he choose that path?")

4, Ask questions which have more than one corrsct answer.
(e.g., "What things make people happy?")

5. Encourage the learner to enlarge upon her/his answer.
(e.g., "Tell us more about that.")

6. Get the learner to make judgments on the basis of evidence rather than
by guessing.
(e.g., "You said . . . Read the line in the book that made you think

that.”)

7. Give the learner time to think about the problem; don't be too quick
to help.
(e.g., Wait at least five seconds before prompting or asking another
question.)

8. Get the learner to ask questions.
(e.g., "1f the astronaut were in our classroom, what questions would you
ask her?")

9. Praise the learner when s/he does well or takes small steps in the
right direction.

10. Let the learner know when her/his answer or work is wrong, but do so
in a positive or neutral manner. (Desirable Teaching Behavior Task
Force, 1976)

The following are examples of two levels of activities (X-1 and sbove K-1)
within the seven categories of thinking skills and two categories of questions
or statements (affectivity and procedure) outside the seven categories of
thinking skills:

10
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i Florida Taxonomy of Cognitive Behavior--K-1 Form (Soar et al., 1969)

1. Memory--items at this level are intended to represent no activity other
than rote memory. The pupil is expected to give back an idea in the same
form it was given, without changing the nature of the idea or the form in
which it was expressed.

a. repeats from merory e. spells
b. repeats other f. gives/receives information
c. repeats in sequence g. seeks information

d. choral response

2. Translation--the intent of this category is to identify pupil activities
involved in changing the form in which an idea is exgresscd, but not in
‘ changing or manipulating the idez itself.

a. sounds letters

b. names pictures, objects, colors, letters

c. copies letter, number, work (learned)

d. gives/follows directions

e. describes situation, event

f. reports experience (2+ thoughts)

g. describes situation, event

h. recognizes word (sight words)

i. translates one language into another or vice versa
(e.g., math symbols into words or Spanish into English)

j. asks/gives permission

k. puts into own words

3. Interpretation--the activities in this category are those of making
comparisons, identifying similarities or differences, identi,ying
relatedness, or carrying out a process in which the child has previously
been instructed, when told that the process is appropriate.

a. sounds out word
b. classifies (1 attribute)
¢. counts
d. adds/subtracts
e. uses units, tens
f. compares lectters, numbers
‘ g. copilez letters(s), number(s)--learning
h. gives class name (vehicle, etc.)
1. identifies similarities, differences
i. asks/gives reason (opinion)
k. names sensation
1. performs learned task or process
m. relates terms (e.g., 1/first, little/small, purple/violet/lavender)
n. makes comparisons
o. describes what may be seen to be happening in a picture

“II’ 11




4. Application--une of the central aspects of application is that the
student is able to select from past learning that which is appropriate
for the current situation, and aggiz it. 1In iaterpretation a process
vas carried out when specified, but here the pupil must decide

her/himself what process should be applied. Organization and the
interrelationships between two or more ideas are central.

a. classification (2+ attributes)

b. directs learning game

c. creates aritlmetic problem

d. wvrites/types sentence

e. asks/tells who, what, or where

f. seristes (alphabetizes)

8. applies previous learning to new situation
h. reads (thought unit)

i. selects and carries out process

5. Analysis--the central elements in this category are those of inferring
causation, motivation, or feelings from information given about the setting
and the behavior of the people involved, or of identifying informat‘on which
supports a coriclusion, or establishing the accuracy of a process. The
selection and use of relevant supporting data is the central process.

a. verifies equation balance

b. infers feeling or motive

c. infers causality (tells why)
d. cites evidence for conclusions

6. Synthesis--the central ides of the synthesis category is that the child
organize ideas in a way that is new to her/him, or projects probable
consequences of a given behavior, or formulates a plan or set of rules

- to deal with antic’pated difficulties, or produces something which is new
to her/him.

a. elaborates oan picture or story

b. proposes plan or ri»

¢. play-acts

d. makes up story

e. makes fantasied ctij.2r - 3., sand or clay)
f. wmakes common obje:t (' .3., sand or clay)

g. draws/colors comwr : ‘ect

h. draws/colors fan-s=ied object

i. wakes predictions based on available facts

7. Evaluation--the central concept of evaluation is that t..ere must exist
a set of standards or criteria against which behavior or some sort of
product is compared.

a. conpares with criteria or rule
b. compares with plan

12




Florida Taxonomy of Cognitive Behavior (Brown et al., 1968)

1. Knowledge (memory)

1.1 Knovledge of Specifics--requires the memoiization of information
or knowledge which can Pe isolated or remembered separately, the smallest

neaningful bits,

a. reads d. defines meaning of term
b. spells e. gives a specific fact
¢c. identifies something by name f. tells about an event

1.2 Knowledge of Ways & Means of Dealing with Specifics--requires
knowledge about the manner in which spec ic information is handled--

the ways of organizing, working, and evaluating ideas and phenomena which
form the connecting links between specifics. It does not require the
learner to deal actually with the specifics her/himself, but rather to
know of their existence and possible use. Thus, s/he may be expected

to state a previously encountered principle or generalization, but not

to develop one. The items which belong to this category refer to
processes rather than products of processes; they usually represent
higher abstractions than the items of the preceding category.

a. recognizes symbol

b. cites rule

c. gives chronological sequence

d. gives steps of process, describes method
e. cites trend

f. names classification system or standard

g. names what fits given system or standard

1.3 Knowledge o Universals & Abstractions--deals with the highest of
abstractions at the memory level. 1In order to evidence this behavior

the indivitual must know major generalizations, their interrelations,

and patterns into which information can be organized and structured. These
items reflect the major concepts which comprise the framevork of a
discipline or major area of knowledge. The four items in this category
are descriptions of behavior which would identify or verbalize a major
concept.

a. states generalized concept o' idea

b. states a principle, law, or theory

c. tells about organization or structure

d. recalls name of principle, law, or theory

Transiation--is cépendent upon possession of relevant knowledge. The

task i: o ~onvert communication into known terms; it requires the under-
standing of the literal message in the communication. Communication is used
here in its brosdest sense; it could be a demonstration, a field trip, a
musical work, a verbal message, or be demonstrated in pictorial or symbolic
form.
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3.

4.

5.

a. restates in own words or briefer terms

b. gives concrete example of an abstract idea

€. verbalizes from a graphic representation

d. translates verbalization into graphic form

e. translates figurative statement to literal statement or vice versa
f. translates foreign language into English or vice versa

Interpretation--individual not only identifies and comprehends ideas,

as in translation, but also understands their relationships. It goes
beyond repetition and rephrasing the parts of a communica*ion to determine
the larger and more general ideas contained in #t. Thus, comprehension
may require reordering into a new configuration in the mind of a person,
involving the determination of the relative importance of ideas and the
interrelationships. However, the thinking is dependent upon what is given
to the student--s/he is not expected to bring abstractions from other
experiences into the situation.

a. gives reason (tells why)

b. shows similarities or differences

c. summarizes or concludes from observation of evidence
d. shows cause and effect relationship

e. gives analogy, simile, metaphor

f. performs a directed task or process

Application--individual must know »- asbs.raction well enough to be able

to demonstrate its use in a new situation. The task is to bring to bear upon
given material or situation the appropriate information, generalizations or
principles that are required to solve a problem. Application, a: distin-
guished from comprehenaion, involves transfer of training. It is based on
an individual's being able to apply previous learning to a new or novel
situation without having to be .hown how to use it. The problem itself is
given.

a. applies previous learning to a new situation

b. applies principle to new situation

c. applies abstract knowledge in a practical situation
d. didentifie>, selects, and carries out process,

Analysis--describes cognitive behavior in which there is an emphasis
on the breakdown of material into its parts in order to detect the
relationships of the parts and the wvay they are organized. The first
four items at this level describe skills used in the identification or
classification of the elements of the communication.

a. distinguishes fact from opinion

b. distinguishes fact from hypothesis

c. distinguishes conclusions from statements which support it
d. prints out unstated assumption

e. shuvs interaction or relation of elements

f. points out particulars to justify conclusion

g. checks hypothesis with given information




h. distinguishes relevant from irrelevant information
{. detects error in thinking

j. infers purpose, point of view, thoughts, feelings
k. recognizes bias or propaganda

Synthesis gcrcativitzz-rcprescntl cognitive activities in which the

individual puts together elements and parts in order to form a whole in
such a way as to constitute a pattern or structure that was not stated
before. This entails recombining parts of esrlier experiences in a new
organization that is unique to the synthesizer. In analysis, the
person takes apart a given whole; in synthesis s/he creates a whole.

a. reorganizes ideas, materials, processes

b. produces unique communication or divergent idea

c. produces a plan, proposed set of operations

d. designs an apparatus

e. designs a structure

f. devises scheme for classifying information

g. formulates hypothesis, intelligent guess

h. makes deductions from abstract symbols, propositions
1. draws inductive generalization from specifics

Evaluation--describes activities of conscious judgment making; involves
use of criteria or standards to determine the worth or value of methods,
zaterials, or ideas. Evaluations must be distinguished from opinions
which are usually made from an emotional or affective base.

a. evaluates something from evidence
b. evaluates something from criteria

Noncognitive Categories of ggeations/Statenents or Tasks (Davis & Tinsley,
1967

Affect1v1tz--quelt1ons/stat¢mentl or tasks which 2licit feeling, emotion,
or opinion without a standard of appraisal, e.g., "How does the story make you

feel?" or "Wasn't that a good story!"

Proceiure--questions/statements or tasks related to organization, behavior,
or management, e.g., "Are you listening to me?" or "Please get ready for

class to begin."
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Programs for Exceptional Children

Exceptional children are (1) lezrners who because of permanent or
temporary mental, physical, or emotional handicaps need special education and
are unable to have all their educational needs met in a regular class without
special education or »alated services, or (2) learners who demonstrate or have
the potential to demonstrate outstanding intellectual aptitude and specific
academic ability and, in crder to devzlop these abilities, may require
differentiated educational services beyond those ordinarily provided by the
regular school program. Classifications of exceptional children include those
whc are autistic, academically gifted, hearing impaired (deaf or hard of
hearing), mentally handicapped ‘2ducable, trainable, or severely/profoundly),
multi-handicapped, orthopedically impaired, other hcalth impaired, pregnant,
behaviorally/emotionally handicapped, specific learning disabled, speech/
language impaired, and visually impaired (blind or partially~-sighted).

The primary purpose of exceptional children programs is to insure that
handicapped and gifted learners develop mentally, physically, aud emotionally
to the maximum ~xtent possible through the provision of an appropriate,
individualized education in the proper setting.

Curricula for most exceptional learners follow the curricula designed for
learners in general education. However, modification of instructional
programs, creative instructional approaches, individualized programming, and
appropriate selection and use of curricula are necessary to meet the special
needs of exceptional learners. In curricula, emphasis must be given to
instruction in arts education, communication skills, healthful living,
mathematics, library/media skills, science, socisl stvdies, and vocational
education. Attention must be focused upon cognitive, affective, psychomotor,
and vocational development within the curricular areas. The Ipdividualized
Education Prozram for the handicapped cnd the Group Education Program for the
academically gifted, both of which are based upon a comprehensive assessment,
are to state in writing the special curricular offerings to be provided to
each exceptional learner.

The Individual Education Program for the handicapped requires objective
criteria, evaluation procedures, and schedules for determining, on at least an
annual basis, whether or not short-term instructional objectives have been
achieved. The Group Education Program for the academically gifted requires
annual goals and evaluation methods. All special education instruction
provided to handicapped and academically gifted learnere is to be
individuslized and designed to meet unique learning needs.

Learning outcomes--knowledge, skills, concepts, understandings, and
attitudes--for the handicapped and the academically gifted will differ from
learner to learner. For many exceptional learners, the same learning outcomes
developed for learners in general education will be appropriate. Some
exceptional learners will meet the learning outcomes at a different time and
in a different manner than learners in general education. Some handicapped
learners might not meet the learning outcomes in general education and will
need a totally different curriculum.
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portion of their instructional day within general education, integrated into
classes with non-thandicapped and nonacademically gifted lesarners. General
education teachers, as well as exceptional education teachers, must be familiar
with curricula arnd capable of selecting appropriate curricular goals and
objectives based upon the unique educational needs of each learner as determined
by comprehensive assessment, and as stated in the Individualized Educatinn
Program for exceptional learners, emphasis needs to be placed on instructiorzl
techniques rather than differentiated or modified curricula.

The majority of handicapped and academically gifted learners spend a ‘

While the general education curricula are appropriate for most
exceptional learners, there are times when the teacher must vary the
curricular content: some children are not ready for certain types of
curricular content at the ugual age; some disabilities prevent or make
difficult participation in certain learning expzriences; different levels of
ability may limit or encourage participation in certain school subjects; and
some learners spend less time in school. Curricular choice is deteruined by
need.

. Curricular goals must be oriented toward skills and application instead
of general knowledge. The goals must include skills related to maintaining
health, communicating ideas, achieving personal and social growth, handling
money concerns, working with measurements, getting along in an expanding
community, coping with the physical environment, maintaining a home, using
leisure time, and career developmer.c.

The competency-based curriculum %&s to be maximized for exceptional
learners. Teache:s must be familiar with the curriculum, making judicial
use of it in the instructional program for hundicapped and academically
gifted learrzcs.

18
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Notes to Those Using the TEACHER HANDBOOK

The North Carolina Standard Course of Study, adopted by the State Board of
Education, provides an overview of the basic nurricuium which should be made
available to every child in the public schools of our State. It includes the
subject or skills areas of arts education, communication skills, guidance,
healthful living, library/media skills, mathematics, science, second language
studies, social studies, and vocational education as well as the philosophy and
rationale underlying the curriculum and considerations which should be made in
developing thinking skills and providing for the needs of exceptional children.
The Teacher Handbook for the competency-based curriculum provides recommended
goals and objectives and suggested measures for each subject or skills area.

Definitions

Competency Goals: broad statements of general direction or
purpose.

Objectives: specific statements of what the student will
know or be able to do.

Measures: a variety of s ggestions for ways in which the
student may demonstrate s/he is able to meet the
objective.

How to Read the Goals, Objectives, and Measures

Competency Goals have been written as complete sentences stating why the
learner should be able to meet the stated objectives, e.g., "The learner will
know causes and events of the settlement of the West."

For purposes of clarity and brevity Objectives have been written as
phrases or clauses beginning with a verb, e.g., "Know the importance of
railroads in the settlement of the West." These phrases or clauses would
logically be preceded by "The learner will (know the importance of railroads
in the settlement of the West)."

For purposes of clarity and brevity Measures have also been written as
phrases or clauses beginning with a verb, e.g., "Describe the advantages of the
railroad over horse-drawn wagon, river transportation, and other commonly used
methods of transportation.' These phrases or clauses would logically be
preceded by "One way (or some ways) 3 student may demonstrate s/he is able
to meet successiully the objective is to (describe the advantages of the
railroad over horse-drawn wagon, river transportation, and other commonly used
methods of transportation)."
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Appendix E is an example of a page from the Teacher Handbook for the
competency-based curriculum. '

Student Placement

From kindergarten through eighth grade each skill or subject area has
been divided into grade levels. This was done in order to make it easier for
teachers to gain a general idea of what chould be covered at each grade level.
In order that instruction fit the individual needs of each student, it is most
important that th: classroom teacher use the activities in the Measures column
to determine the appropriate placement for each child. For example, if a
second-grade student is not able to complete successfully the Measures in the
reading skills section at the second-grade level, Measures at the first-grade
or kindergarten level should be administered. When thz base level at which
the child can perform successfully has been determined, instruction should
begin with and proceed from that level of Competency Gcals and Objectives.

The Measures column includes a variety of suggested means for assessing
student performance including informal measure¢ments (e.g., manipulativzs, oral
reports, role playing, projects, and some paper and pencil activities) and
formal measurements (e.g., items for teacher-made tests, criterion referenced
tests, and/or standardized tests). Some of the items in this column may be
administered in whole-group or small-group situations; others should be given
only to individual students. These items may be used for the purpose of
pretesting to determine appropria’e student placement, for monitoring ongoing
student progress, and/or for post-testing to determine student learning.

It is apparent that in order for students to be placed appropriately for
instruction (particularly in first through eighth grade), each teacher must
have at least one, and preferably two or more, grade levels of the
competency-based curriculum on each side of the grade s/he is teaching.

It must be remembered that the higher the grade level the greater the span of
students' needs and, therefore, the greater the need for a teacher to

have a wider grade span of the curriculum available. An adequate grade span
of the curriculum is also important for teachers of exceptional children at
21l grade levels.

Responsibility for Implementation

The North Carolina Standard Course of Study specifies which skills and
subjects are to be taught at each grade level from kindergarten through grade
twelve. The skills to be taught or developed at all grade levels are communi-
cation skills, library/media skills, thinking skills, and affective skills.

The subjects to be taught from kindergarten through grade six are arts
education, healthful living, mathematics, science, second language studies, and
social studies. The same subjects, with the addition of vocationa. education,
are to be taught in grades seven through twelve.
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The Teacher Handbook for the competency-based curriculum pruvides recommen-
dations for what should be taught 'in each skills or »ubiect area from kindergarten
through eighth grade and in each course from ninth through twelfth grade. Each
teacher's primary responsibility is to teach the subject(s) or courses which
s/he is specifically assigned, as well as to help students develop thinking and
affective skills. However, each teacher also has a responsibility for appro-
priately integrating other skills (communication, library/media) and subjects
(arts, healthful living, mathematics, science, second language studies, social
studies, "nd vocational educatiun) into the skills or subject areas which are
her/his specific assignment.

Teachers in departmentalized schools at the middle/junior high or
secondary levels have a responsibility for integrating curriculum in several
ways. These include: (1) the integration of curriculum within their subject
area in order to help students to make a smooth trai ;itior from one level to
the next, e.g., from English I to English II, from Algebra I to Algebra II, .
from French II to French III; (2) the appropriste integration and development
of those skills which are every teacher's responsibility (thinking and
affective skills); and (3) whenever appropriate, the integration of other
skills and subjects into their specifically assigned subject or skills area.

The Teacher Handbook for the competency-bezsed curriculum serves as a
resource guide for the integration of all skills and subjects in depart-
mentalized situations. Teachers may look over the curriculum within the
specific skills or subject area for which they are responsible in order to deter-
mine the overall scope and sequence. They may look at the outlines for thinking
and affective skills in order to determine which of those skills have been
integrated into their particular segments of the curriculum or to dstermine how
they may integrate additional thinking and affective skills. Looking over other
skills and subject areas will help teachers determine what should be appropriately
integrated into their own areas. For example, while it is a primary respon-
sibility of the high school English teacher to teach writing and speaking
skills, the high school social studies teacher must be familiar with those
skills and has a responsibiliy for reinforcing those skills in the written and
oral work done in the social studies classes. Prior to beginning wrirten and
oral reports the social studies teacher should review the writing and speaking
skills portions of the communications skills curriculum, using these as guide-
lines for instruction and the development of student assignments. Similar
examples could be given with mathematics and science teachers or English
and vocational education teachers.

Teachers in self-contained classrooms at the elementary, middle/junior
high, or high school levels have the primary responsibility for integrating
the curriculum 1in a variety of ways. These {nciude: (1) integrating the
curriculum within each skills or subject area in order to help students make a
szooth transition from one grade level to the next; (2) integrating thinking
skills and affective skills throughout all arzas of the curriculum; (3) the
integration of skills and subjects whenever possible though units of study;
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(4) integrating skills and subjec.s introduced by teachers or specialists
outside the homeroom into what is being taught within the homeroom; and (5)
coordinating the efforts of teachers outside the homeroom (teachers of arts
education, physical education, exceptional children, and library/media
specialists, or guidance counselors) in order to supplement the homeroom
curriculum. 1he Teacher Handbook for the competency-based curriculum serves
as a guide for the integration of skills and subjects in self-contained
situations as it does in departmentalized situations.

The principal shares in the responsibility for the successful implemen-
tation of the competency-based curriculum. The implementation and integration
of the curriculum should be the focal point for decisions made by the principal
in the role of instructional and administrative leader. Decisions made with
respect to scheduling, dispositior of student discipline, uninterrupted time
for classroo= instruction, and the distribution of materials and supplies may
each serve to facilitate or frustrate the successful implementation and integra-
tion of the curriculum,

Staff within the area of Instructional Services at the North Carolina
Department of Public Instruction also share responsibility for the successful
implementation of the competency-based curriculum. Staff from the Regional
Education Centers and Raleigh are, oi course, available to assist Local Education
Agercies in the implementation of the curriculum.

Use of Textbooks

The North Carolina Standard Course of Study is the curriculum approved
for the public schools of North Carolina. Textbooks supplement this curriculum.
With reference to their appropriateness for use with the North Carolina Standard
Gourse of Study, textbooks are reviewed and recommended by the Textbook Commis-
sion. The State Board of Education then adopts a list of textbooks from which
school districts make individual selections. Appendix G is a description of
this process. If textbooks are at variance with the curriculum, the North
Carolina Standard Course of Study takes precedence.

Computer Access

The North Carolina Standard Cocurse of Study and the Teacher Handbook for
the competency-based curriculum (with the exception of mathemstics grades 7-12)
have been entered on the IBM 5520 computer »t the State Department of Public
Instruction. Each skills or subject area at each grade level nas been entered
as a separate document. This allows Local Education Agencies, Institutions of
Higher Education, and others with access to the mainframe in Raleigh to call
up and print out any portion of the curriculum, e.g., any skills or subject
area across all grade levels, all skills and subjects for one particular grade
ievel, one subject at one grade level, or the entire competency-based curriculum.
Those with access to the mainframe will, therefore, have immediate access to any
revisions or additions to the curriculum.
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Activities and Resources

The development or cataloging of activities and resources to assist in
the implementation of the competency-based curriculum is an ongoing activity of
Instructional Services staff working with teachers and others in each of the
Local Education Agencies. Concentrating this effort in the local school

districts provides teachers the opportunity to become familiar with the curriculum.

As activities snd resources are developed for each skills or subject area, th=y
will be made available for State-~wide dissemination through the IBM mainfraus.

Working Space

Working space has been left at the end of goals throughout the Teacher
Handbook for the competency-based curriculum. This space has been provided
so that teachers may write in additional objectives and measures and/or make
notes regarding instruction, activities, and resources.

How to Make Suggestions for Additions or Revisions

As with any viable curriculum, the Teacher Handbook for the competency-
based curriculum must be open to constant review, expansion, and revision in
order that it continue to meet the needs of the children o. this State. Anyone
having suggestions for additions to or revisions of this curriculum may complete
and submit the form in Appendix I, or may contact:

Joseph B. Webb

Assistant State Superintendent
for Instructional Services

Edu :ation Building

Raleigh, NC 27611
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VOCATIONAL EDUCATTION

PURPOSE AND OVERVIEW

The overall mission of vocational education in the public schools is to
provide a program cspable of meeting the individual need;, interests, abilities,
and aspirations of each student which is realistic in 1ligit of actual or
anticipated opportunities for gainful employment, advanced education, and
practical 1ife application.

‘ Specific purposes of vocational education are to:
1. Prepare individuals for entry-level employment in

recognized occupations, new occupations, and emerging
occupations at various levels of competence.

N
.

Prepare individuals for participetion in advanced or highly
skilled post-secondary vocational and technical education.

3. Provide individuals with lsboratory experiences and
activities which £ssist them in the making of informed and
meaningful occupational choices, and/or which serve as the
foundation for skilled vocational-technical education.

4, Provide individuals with laboratory experiences _.ad
activities which assist them in: (a) making informed
consumer decisions; and (b) the application of practical
1ife skills.

Competency-based courses are offered in eight vocational program
areas:

1. Prevocational Education
2. Agricultaral Education
N 3. Business anc¢ Office Education
. 4. Marketing Education
S. Health Occupations Education
6. Home Economics Education
7. Industrial Arts Education
8. Trade and Industrial Education

Vocational education provides appropriste programs and/or supportive
services for persons who have academic, socioeconomic, and/or other
disadvantages or handicaps that prevent them from succeeding in regular
programs. It serves both in-school and out-of-school youths as well ss




adults.* Guidance, placement, and follow-up are also integral components
of this program.

Target Groups

The major target group to be served by vocational education programs
are youths in grades 7-12. Tn planning & vocational education competency-
based curriculum, the following groups are listed in priority order for
determining which target populations are to be served:

1. Students desiring immediate employment upon termination of

high school. This group may include those who drop out or o
graduate from high school, and desire to enter directly int) the ‘

labe¢ force.

2. Students who will engage in nongainful employment. This group
includes students who apply their vocationally-related skills in
situations without receiving pay. Examples are homemakers and
volunteers.

3. Students who will engage in post-secondary training and education
at less than the baccalaureate degree level. This group includes
those persons who will pursue one-year, two-year, or other training
programs in business schools, apprenticeship programs, technical
colleges, and technical institutes, but who will not pursue a four-
year college program, It may also include students who go directly

i .o the militery from high school.

4. Students who will pursue four-year or longer-term college

degrees in fields related to vocational program areas.

S. Students who pursue nonvocationally-related college programs
and who wish to develop practical life skills related to
vocational educational and/or to develop certain
vocationally-related skills transferable to other career

settings.

#NOTE: For purposes of this publication, "youths" is defined as persons
between the ages of five and eighteen. "Adults" refers to the those persons
over the age of eighteen. This is in support of, and not in conflict with,
adult education provided by the community college system.



Philosophy

The State Board of Education has responsibility for providing direction
and leadership to vocational education. This leadership is provided through
the Master Plan for Vocational Education and other federeally required plamns.

The Master Plan encompasses all activities and programs, provides the
framework for all other plans, and incorporates the vocational education
philosophy of the State Board of Education. Implied within the philosophy of
the State Board of Education are the following:

1. Vocational courses should be open to students regardless of race,
sax, national origin, or handicapping conditions. Appropriate
programs should be made available to students who have left high
school and wish to pursue a course of study.

2. Teaching transferable skills and knowledge is important in preparing
students to become adaptable in a changing work environment.

3. General education and vocational education are interdependent.
General education programs should provide an avareness of caresr
opportunities in their fields and hov each is applied in the world
of work. Vocational instruction should provide opportunities for
students to apply tommunication and computation skills and other
general education learnings to special occupational areas.

4. Employment needs and student alpiratiods should determine which
occupational programs to offer with employment needs taking priority.

S. High quality vocational education programs require extensive
planning with policies and guidelines from the state and federal
government providing directionm.

6. Input from local advisory committees, employment data, student
surveys, and student follow-up are all necessary in planning,
implementing, and svaluating locsl vocational programs.

7. Each student should be furnished written documentation of specific
competencies achieved through participation in a vocational education
program.

8. Counselors and all vocational teachers should form linkages with
business, industry, and the community to increase the relevance of
school for the work place. As a result, students should have the
opportunity to participate in cooperative work experiences,
internships, shadowing, and apprenticeships.

9. All students in vocational education should have an opportunity to

develop and extend their learnings through participation in sctive
vocational student organizations. The pregram of work for each
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organization should be based on instructional competencies and be
an integral part of the vocational program.

10. Strong vocational guidance, counseling, job placement, and follow-up
services should be available to assist students in planning for
their careers and enrolling in appropriate courses.

Planning and Designing the Curriculum

Trends in our society, as well as specific factors in the econorr,
technology, educational system, and the labor market influence planning
an appropriate vocational education program. Vocational education planners
need to design programs which will accommodate: ‘

1. The availability of resources.
2. Changes in population characteristics.

3. Labor needs in new and emerging occupations, including small
business ownership.

4, Labor needs in existing occupations with greater than average
anticipated growth.

S. The rapid rates of increase in employment projected for the
service sector of the public and private economy.

6. A projected decrease in occupations requiring a four-year
college preparation.

7. The rapid changes in consumer technology.
8. Changes in individual and family lifestyles.
When Jesigning the curriculum for a given school or the total

school system, local planning personnel will need to organize a
comprehensive and appropriate sequence of vocational offerings for

students enrolled in grades 7-12 based on an assessment of the (1) student
needs, interests, and aspirations, and (2) lsbor market demands and ‘
projections.

The following figure illustrates the minimal/ideal number of vocational
program areas from which offerings may be selected to accommodate the
elective program for a balanced, comprehensive secondary school system.
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COURSE OF STUDY

MINIMUM PROGRAM DESIRABLE PROGRAM HIGHLY DESIRABLE PROGRAM*

’

Prevocational Program Prevocacional Program Prevocational Program

PLUS PLUS PLUS
Introductory/Skill Introductory/Skill Skill Development in
Development in a Development in Multiple Sequences in
Single Sequence in Multiple Sequences Seven Program Areas
no less than Three in no less than
Program Areas Five Program Areas PLUS

Specialized

Non~-saquenced Courses

*In a highly desirable program, students would also be provided the
opportunity to participate in independent study or independent study
combined with challenge exams for credit in programs which cannot be
of fered as formal courses in the sclhool system.

Priority is to be given to the vocational skiil development component of
the program. However, planning must ensure that through the election and
combination of specific course offerings from the eight progr. n areas, all
students in grades 7~12 are given a chance to explore the world of work, begin
to appraise their own individual talents, interests, aptitudes, and obtain
vocational knowledge, skillas, and attitudes in preparation for advanced training
activities end/or practical life situaticns.

Within any program area of vocational education, the scope and sequence
of course offerings may vary from district to district. In some program
areas, it may take three or four courses to have a basic program while
other program areas may require only one or two. What is basic in vocational
education in any of the eignt program areas is dependent upon the unique needs
of an individual school district. To determice what is basic to a particular

‘ program area contact the district vocationcl ecucation coordinator and review
the Vocational Education: Program of Studies, Revised.
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HOME ECONOMICS EDUCATION

Program Description

The mission of the Home Economics Education at the secondary level is to
provide students opportunities to gain competence in the work of the family.
Program goals and instructional activities are desigred to help students develop
this competence. Both the home component and the job component of the home
economics program serve this mission.

Gaining competence in the work of the family involves:

- consideration of the reciprocal roles of the family and the workplace in
development of the individual and society;

- development of skill in selecting and using processes appropriate for
various decisions and actions;

- development of skills in gathering, organizing, and using information;

- development of group participation skills; and

- reinforcement of basic skills.

The Home Economics Education program includes two components - Consumer Home
Economics and Occupational Home Economics. The programs are similar in subject
areas but different in purpose. Consumer Home Economics focuses on 1iving skills
while Ogcupational Home Economics focuses on paid employment in home economics
occupations.

Consumer Home Economics prepare the student with living or 1ife management
skills. A1l courses relate to persons living in a family or on their own.
Curriculum directions include attention to work and the family, management of
resources, technology, application of academic skills and employability skills,
Consumer Home Economics helps individuals improve the quality of their life and
strengthen work, individual, and family relationships.

Occupational Home Economics prepares the student with jobs for one of the
following home economics occupations: Child Care Services, Commercial Foods, or
Custom Fashions and Interiors. These programs prepare individuals to enter paid
employment and to advance in one or more jobs within a particular cluster of
occupations.

Future Homemakers of America serves as the vocational student organization for
Home Economics Education. There are two types of chapters. FHA (Future Homemakers
of America) chapters are integrate? into the Consumer Home Economics program. FHA
focuses on a variety of concerns, includinc nutrition and fitness, teen pregnancy,
strengthening family relationships and energy conservation. HERO (Home Economics
Related Occupations) chapters are integrated into the Occupational Home Economics
program. HERO focuses on teen operated businesses, youth employment, and career
explorations. Many schools combine FHA/HERO chapters, recognizing that workers
also fi11 roles in the home and community.

-
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Learning Outcomes

Consumer Home Economics

Programs ¢n Consumer and Home Economics are designed to help students:

ll
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Develop 1ife management skills in the following areas:

a. Strengthening parenting and child development skills.

b. Improving nutrition and personal wellness.

¢. Choosing and maintaining clothing and textiles.

d. Selecting and caring for a home and its interiors.
Coordinate work life. family life, and personal life.

Manage personal and family resources and make consumer choices.

Demonstrate problem solving techniques and stress management in
individual, family, and work situations.

Maximize use of technology in the home.

Apply academic skills in work 1ife, fam*'y 1ife, and personal life.
Explore careers in Home Economics Occupations.

Develop job seeling, retention, and advancing skills.

Demonstrate effective leadership in home, work, and community
responsibilities.

Occupational Home Economics

Programs in Occupational Home Economics are designed to help students:

1.

Develop basic technical and maragement skills in child care services,
commercial foods, or custom fashions and interiors.

Explore the range of employment opportunities at both entry and advanced
training levels in selected home economics occupations.

Identify job trends and labor market needs in selected home economics
occupations.

Identify current technological changes and advances in selected home
economics occupations.

Understand small business ownership principles.
Apply academic skills in job tasks.

Demonstrate effective leadership in the work place, community, and at
home.
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Scope and Sequence of Home Economics Education ‘

Consumer Home Economics courses are offered in both a comprehensive format
and in a specialized course. The 7th and 8th grade course is exploratory in
nature. The comprehensive courses include Teen Living and Independent Living.
These courses help students develop concepts related to all subject areas of
home economics in a progressive sequence. The specialized courses include
Clothing and Textiles, Foods and Nutrition, Interior Design and Housing, and
Parenting and Child Development. These courses provide in-depth instructions
in one home economics subject area.

Occupational Home Economics courses are offered in a school laboratory, or
in a cooperative education program. In the school based laboratory the facility
and equipment simulate the work place. Students develop competencies 1. the
classroom and have opportunities to visit and observe in area businesses. In the ‘
cooperative education course sequence, the student meets at the school for one
period daily for technical instructions and for approximately two hours daily in
paid employment. A training plan is jointly developed by the teacher, employer,
and student outlining the competencies the student will learn on the job. In
both the in-school and cooperative education programs, students receive technical
instructions and practical experiences.

The determination of which sequence(s) of offerings to make availabie to
students in a local education agency should be based upon a documented assessment
of the needs and interest of students, current practices, and issues facing
individuals as consumer and homemakers, employment needs, and resources of the
community, program enrollment, and avaiiability of resources - including qualified
teaching staff and appropriate instructional facilities.

The following chart represents the scope and sequence of program offerings for
Home Economics Education.

O
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Scope and Sequence Charts for Home Economics Education

‘ Consumer Home Econonics

Grades 7-8 Grades 9-10 Grades 9-12 Grudes 1112

gﬁﬁr{g{z& WI5E-1orY-1) 7035(S-1 o Y-1) _ 7025(5-1 or Y-1)
Economics Teen Living Clothing and Textiles Independent Living

’

7045(S-1or Y-1)
Foods and Nutrition

7055(S-1or Y-1)
Interior Design and
Housing

7065(S-1or Y1)
Parenting and Child
Development

Occupational Home Economics

Grade 11 Grude 12

7 (Y2 T12(Y-2)
Child Care Services 1 Child Cure Services Il

721 (¥2) N22(Y-2)
Commercial Fouds | Commercial Foods 1l

7131 (Y-2) b naee)
| Custom Fashions and Custom Fashions and
Interiors | Interiors 11

7141 (Y1) TM2(Y-))

Home Economics Honie Economics
Cuoperative Education 1 | . | Cooper:utive Education I}
o .

Notes: Courses are shown at the first grade level at which they may be offered

(S1) = 1 semester, ] period
(Y-1) = 1 year, 1 period
(Y-2) = 1 year, 2 periods
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CHILD CARE SERVICES 1

Developmental Areas

A. Introduction to Development

B. Physical and Motor Development

C. Cognitive and Language Development
D. Social and Emotional Develcpment

Guiding Children's Behavior

A. Developing a Positive Self-Concept
B. Developing Daily Living Skills

C. Guidance and Discipline

Children's Activities

A. Value of Play

B. Toys and Play Equipment

C. Art

D. Music

E. Children's Literature

F. Science

G. Math

H. Social Studies/Career Awareness
I. Games

J. Transitional Activities

The Healthy Child

A. Health and First Aid
B. Health, Safety, and Sanitation in a Center

Meeting the Needs of Special Age Groups

A. Infant Care
B. Toddler Care
C. Preschool Age Care
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 1: The learner will observe children for acc: -lishment of
development tasks.

“Objectives Measures

1.1 ldentify terms associated with Refer to the VEC-HEE-CG-7111,
development. pp. CCI-31-B - CCI-37-B.*

1.2 Match ages of children to
developmental stages.

1.3 State principles of child
development.

1.4 Discuss the influences of
earl: development on later
develcoment.

1.5 List developmental tasks of
children.

1.6 Select ways to meet needs
of children.

1.7 State purposes of observing
children,

1.8 Select guidelines for observing
children.

1.9 Distinguish between hereditary
and environmental influences
affecting child development.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Ski11s/Subject Area: Child Care Services I

COMPETENCY GOAL 2: The learner will observe and record physical and motor
development of children of various stages and ages as
well as plan activities for children.

Objectives

Measures

2.1 Identify terms associated with
physical and motor development.

2.2 Arrange in order stages of
prenatal development.

2.3 Select factors that influence
prenatal development.

2.4 Select physical characteristics
of a healthy newborn.

2.5. Describe procedures fo, newborn
care.

2.6 Select abilities of a newborn.

2.7 State factors to consider in
physical and motor development.

2.8 Distinguish among physical and
motor development of infants,
toddlers, preschool and school
age children.

Refer to the VEC-HEE-CG-7111,

pp. CCI-113-B - CCI-120-B.*

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.




VOCATIONAL EDUCATION
HOME ECO:OMICS EDUCATION
Grade Level: 11 Skills/Subject Area: Child Care Services 1

COMPETENCY GOAL 3: The learner will carry out sensory, concept, and language
development activities with children.

Obgectives Measures
3.1 Identify terms associated Refer to the VEC-HEE-CG-7111,
with cognitive and language pp. CCI-203-B - CCI-216-B.* -
development.

3.2 Select factors that afi:ct
cognitive development.

3.3 State ways cognitive ability
is measured.

3.4 Discuss ways children learn
throigh the sensory system.

3.5 List examples of activities
that stimulate sensory
development.

3.6 Discuss theories on children's
thinking.

3.7 Distinguish among cognitive ‘
development skills of infants,

toddlers, preschool and school
age children.

3.8 Arrange in order the sequeice
of language development.

*Refer to the Oklahoma State Department of Vocatior:l and Technical Education

(1981). Child Care: Volume 1. ‘
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 3: The learner will carry out sensory, concept, and language
development activities with children.

Objectives Measures
3.9 Distinguish among language Refer to the VEC-HEE-CG-7111,
development of infants, pp. CCI-203-B - CCI-216-B.*

toddlers, preschool and
school age children.

3.10 Plan and carry out sensory,
congnitive and language
development activities for
children.

*Refer to the Oklahoma State Department of Vocational and Technical Eduration
(1981). Child Care: Volume 1.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

Jrade Level: 11 Skilis/Subject Area: Child Care Services I

COMPETENCY GUAL 4: The learner will observe stages of social play, record
emotional development of children, and plan activities to
provide children acceptable outlets for emotions.

Ubjectives Measures
4.1 Identify terms associated with Refer to the VEC-HEE-CG-7111, ‘
social and emotional development. pp. CCI-263-B - CCI-272-B.*

4.2 Select factors that affect social
and emotional development.

4.3. ldentify stages of social play.

4.4 Distinguish among emotional
development skills of infants,
toddlers, preschool and school
age children.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Voiume 1.




VOCATIONAL EDUCATION
HOME ECONGMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 5: The learner will assist children in developing positive
self-concepts.

Objectives Measures

Identify terms associated with Refer to the VEC-HEE-CG-7111,
developing a positive self- pp. (CI-25-D - CCI-32-D.*
concept.

State the method of developing
a self-concept.

List factors that affec?
development of a self-concept.

Distinguish between ways
children show satisfaction
and dissatisfaction with
themselves.

Describe ways caregivers can
help children develop positive
self-concepts.

Plan and carry out activities
for children to help them develop
positive self-concepts.

*Refer to the Oklahoma Stat. Department of Vocational and Technical Educatio~
(1981). Child Care: Volume 1.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grace Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 6: The learner will help children develop daily 1iving
skills.

Objectives Heasures
6.1 Distinguish among daily 1iving Refer to the VEC-HEE-CG-7111,
skills of infants, toddlers, pp. CCI-67-D - CCI-73-D.*

preschtool and schcol age children.

6.2 Describe ways caregivers can help
children develop daily living skills.

6.3 Plan and carry out activities to
help children develop daily living
skills.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Chiid Care: Volume 1.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 7: The learner will guide and discipline children.

. Objectives Measures
7.1 Distinguish between common Refer to the VEC-HEE-CG-7111,
guidance and discipline pp. CCI-105-D - CCI-110-D.*

approaches.

7.2 List techniques used in
discipline.

7.3 Observe caregiver's guidance
and discipline techniques.

7.4 Distinguish between acceptable
and unacceptable discipline
techniques.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume °.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 8: The learner will analyze play needs of children.

Ubjectives Measures
8.1 Discuss types of development Refer to the VEC-HEE-CG-7111,
that play promotes. pp. CCII-23-C - CCII-31-C.*

8.2 Analyze play needs, characteristics
of play, and materials for play.

8.3 Distinguish between developmental
levels of play.

8.4 Select play activities and
equipment to use for teaching
concepts.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 9: The learner will select and evaluate toys and play equipment
suitable for various age groups.

Objectives ~ Measures
9.1 List reoies of toys and play Refer to the VEC-HEE-CG-7111,
‘ equipment in children's play. pp. CCII-117-C - CCII-128-C.*

9.2 List characteristics of good
play equipment.

9.3 List points to consider when
selecting play equipment.

9.4 Evaluate toys and play equipment.

9.5 Select household objects to use
for toys.

9.6 Select toys to promote a particular
type of play.

*Refer to the Oklahcma State Department of Vocational and Technical Educatior
(1982). Child Care: Volume 2.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 10: The learner will plan art activities and present them to

children.
Ubjectives Measures
10.1 State values of art activities. Refer to the VEC-HEE-CG-7111,

pp. CCII-165-C - CCII-175-C.*

10.2 Select guidelines for enhancing
creative art activities,

10.3 Discuss the function of the
caregiver in creative art
activities.

10.4 Identify activities suitable
for different age groups.

10.5 Evaluate an art activity and
an art area in a child care
center.

10.6 Plan and carry out art
activities for children.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 11: The learner will plan and carry out music activities for

children.
Objectives Measures
11.1 State criteria for selecting Refer to the VEC-HEE-CG-7111,
children's songs, music, and pp. CCII-209-C - CCII-215-C.*

musical instruments.

11.2 Select and present music
activities for children.

11.3 Select and carry out music
activities to guide behavior.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care. Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 12: The learner will plan and carry out literature activities
for children.

Ubjectives Measures

Refer to the VEC-HEE-CG-7111,
pp. CCII-253-C - CCII-263-C.*

12.1 Discuss criteria for selecting
children's books for different
ages of children.

12.2 List points to consider when
reading a story to children.

12.3 List guidelines to follow when
presenting poems to children.

12.4 List criteria for locating and
equipping a book area.

12.5 Select appropriate books for
children.

12.6 Read or tell a story to children.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 13: The learner will plan and carry out science activities with
children.

Ubjectives Measures

13.1 List guidelines fir the caregiver Refer to the VEC-HEE-CG-7111,
when presenting science activities pp. CCII-293-C - CCII-300-C.*
to children.

13.2 Give examples of science areas,
concepts and activities to be
tvaught,

13.3 Plan and present science activities
to chilaren.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 14: The learner will plan and present math activities to

children.
Ubjectives Measures
14.1 List guidelines for carrying Refer to the VEC-HEE-CG-7111,
out math activities. pp. CCII-325-C - CCII-330-C.* .

14.2 List suggested items for a
math center.

14.3 Select items for teaching
math concepts.

14.4 Plan and present math activities
to children.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Aea: Child Care Services I

COMPETENCY GOAL 15: The learner will describe careers to children and lead
career awareness activities.

‘Objectives Measures

15.1 Discuss career guidance Refer to the VEC-HEE-CG-7111,
goals in early childhood. pp. CCII-351-C - CCII-357-C.*

15.2 Give examples of daily tasks
which help children develop
personal, social, and work
responsibilities.

15.3 Plan activities to assist
children in developing
good attitudes toward the
world of work.

*Refer to the Oklahoma State Department of Vocational ~nd Technical Education
(1982). Child Care: Volume 2.




VOCATIONAL EDUCATION
HOME ECINOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 16: The learner will plan game activities and present them
to ~hildren.

Objectives Measures
16.1 Give examples of developmentally Refer to the VEC-HEE-CG-7111,
games appropriate for young pp. CCII-383-C - CCII-389-C.*

children,

16.2 Analyze criteria for selecting
games.

16.3 Prepare and present games
to children.

*Refer to the Oklahoma State Department of Vocational and Technical Edcation
(1982). Child Care: Volume 2.

iy
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VOCATIONAL SDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skiiis/Subject Area: Child Care Services I

COMPETENCY GOAL 17: The learner will plan transitional activities and present
them to children.

Objectives Measures
17.1 List guidelines for transitional Refer to the VEC-HEE-CG-7111,
activities. pp. CCII-409-C - CCII-414-C.*

17.2 Select ways to make transition
time easier.

17.3 Plan and present transitiona:l
activities to children.

*Refer to the Oklahoma State Departmant of Vocational and Technical Education
(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 18: The learner will analyze ways to provide for the health of
children, provide assistance in emergencies, a.d give first

aid.
Objectives Measures
18.1 List ways children's good Refer to the VEC-HEE-CG-7111,
health can be promoted. pp. CCI-61-C - CCI-77-C.*

18.2 List factors to consider
in caring for a sick child.

18.3 Describe appropriate procedures
for child care emergencies.

18.4 Practice actions to take wher.
giving first aid.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 19: The learner will provide care for the health and safety of
children and practice appropriate sanitizing procedures
for a child care center.

Ubjectives Measures
‘ 19.1 Describe ways good health Refer to the VEC-HEE-CG-7111,
of children can be promoted. pp. CCII-167-A - CCII-178-A.* °

19.2 Describe characteristics of
a safe child care center.

19.3 Discuss when and practice »ays
to use handwashing procedures.

19.4 Discuss when and practice ways
to use sanitizing procedures in
a child care center.

19.5 Analyze guidelines for safety
and sanitation in a child care
center.

19.6 Discuss ways to prevent accidents.
‘ 19.7 Complete sample immunization records.
19.8 Draw an emergency evacuation plan.

19.9 Use a fire extinguisher and alarm
system,

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Vulume 2.
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VOCATIONAL EDGCATIGN
HOME ECCNOMICS EDUCATION

Grade Level: 11 Skills/5ubject Area: Child Care Services I

COMPETENCY GOAL 20: The learner will give examples of care that meets the
infant's needs.

Objectives Measures

List the basic needs of all Refer to the VEC-HEE-CG-7111,
infants. pp. CCI-63-€ - CCI-73-E.*

20.2 List responsibilities of infant
caregivers.

20.3 Discuss the importance of
1ifting and holding an infant
carefully.

20.4 List factors to consider when
feeding an infant,

20.5 List factors to consider when
bathing an infant.

20.6 List things to consider when
selecting an infant's clothing.

20.7 List influences that help
develop good infant sleep
habits. :

20.8 List ways to communicate
with an infant.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 20: The learner will give examples of care that meets the
infant's needs.

Objectives Measures
20.9 List things to check for Refer to the VEC-HEE-CG-7111,
if an infant fusses. pp. CCI-63-E - CCI-73-E.*

20.10 Describe actions to take
for common infant illnesses.

20.11 Give examples of activities
that stimulate infant
development.

20.12 Identify licensing standards
fcr caregivers and caregivers
serving infants.

*Refer to the Oklahoma State Department of Vocational and Technica! Education
(1981). Child Care: Volume 1.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 21: The learner will give examples of care that meets the
toddler's needs.

Objectives Measures
21.1 List responsibilities of Refer to the VEC-HEE-CG-7111,
toddler's caregivers. pp. CCI-127-E - CCI-140-E.* ’

21.2 Describe assistance given to
toddlers by caregivers in
daily routines/activities.

21.3 Discuss factors to consider
in selecting toddler's
clothing.

21.4 List factors to consider in
choosing and preparing food
for toddlers.

21.5 State tips to aid in toilet
training.

21.6 List responsibilities toddlers
can begin to assume with
supervision.

21.7 Give examples of activities
that stimulate *oddlers
development.

(1981). Child Care: Veclume 1.

UJ_
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*Refer to the Oklahoma State Department of Vocational and Technical Education
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VOCATIONAL EDUCATION
“ HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 21: The learner will give examples of care that meets the
toddler's needs.

Objectives Measures
21.8 Plan a daily schedule for toddlers. Refer to the VEC-HEE-CG-7111,
‘ pp. CCI-127-E - CCI-140-E.*

21.9 Identify licensing standards for
caregivers and care centers serving
toddl.rs.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 22: The learner will give examples of care that meets the needs
of preschool age children.

Objectives Measures
22.1 List developmental tasks of Refer to the VEC-HEE-CG-7111,
preschool age children. pp. CCI-187-E - CCI-196-E.* ‘

22.2 Distinguish among characteristics
of three, four and five year old
children.

22.3 List advantages of a good care
center for preschool age children.

22.4 Describe learning centers often
found in a preschool age
center.

22.5 List considerations in planning
meals and snacks for preschool
age children.

22.6 List responsibilities preschool
age children can assume.

22.7 Give examples of activities that ‘
stimulate the development of
preschool age children.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 22: The learner will give examples of care that meets the needs
of preschool age children.

0Objectives Measures
22.8 Plan a daily schedule for preschool Refer to the VEC-HEE-CG-7111,
age children. pp. CCI-187-E - CCI-196-E.*

22.9 lIdentify licensing standards for
caregivers and care centers serving
preschool age children,

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.




VOCATIONAL EDUCATION
HOME ECONOM1CS EDUCATION ‘

Grade Level: 11 Skills/Subject Area: Child Care Services I

COMPETENCY GOAL 23: The learner will locate opportunities for employment and
evaluate a child care occupation.

Ubjectives “Measures
23.1 List employment opportunities Refer to the VEC-HEE-CG-7111,
in child care occupations. pp. CCI-23-A - CCI-29-A.*

23.2 Distinguish between advantages
and disadvantages of employment
in child care occupations.

23.3 Locate child care employment
opportunities.

23.4 Determine personal qualities and
training or education required for
employment in chiid care occupations.

23.5 Evaluate a child care occupation.

23.6 Determine competencies required to
earn a Child Development Associate
(CDA) credential.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.
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CHILD CARE SERVICES II

Pre-s /m Planning

. iypes of Programs

. Environmental Design

. Unit Planning and Scheduling
Enrichment

. Fostering Creativity Through Play

. Parent/Teacher and Community Relations

MMOO B>

Management of Center Operations

A. Personnel and Center Policies

B. Record Keeping

C. Govzrnmental Regulations

D. Nutrition

School Age Child Care

Special Needs Children

A. Types and Characteristics of Special Needs

B. Self-Concept Needs and Activities for Special Needs Children
C. Working With Parents of Special Needs Children
Employment Information

A. Career Planning
B. Job Orientation
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘
Grade Level: 12 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 1: The learner will 1ist reasons for establishing goals in a
child care program and analyze steps in planning a business.

‘Objectives Measures
1.1 List reasons for establishing Refer to the VEC-HEE-CG-7112,
goals in a child care program pp. CCII-27-B - CCII-35-B.* .

1.2 Distinguish between types of
child care programs.

1.3 Distinguish between qualities
of child care programs.

1.4 Analyze steps in planning a
child care business.

*Refer to the Oklahoma State Department of Vocational and Technical Education

(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
' HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Child Care Services Il

COMPETENCY GOAL 2: The learner will design environmental space for a child
care center.

Objectives Measures
2.1 Analyze factors to consider Refer tc the VEC-HEE-CG-7112,
‘ in planning indoor space. pp. CCIT-73-B - CCII-80-B.*

2.2 Analyze factors to consider
in planning outdoor space.

2.3 Aralyze factors to consider in
selecting indoor and outdoor
equipment.

2.4 Use licensing regulations to
evaluate potential site for a
child care center.

2.5 Design a child care center.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.

~
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VOCATIONAL EDUCATION

HOME ECONOMICS EDUCATION

Grade Level: 12

COMPETENCY GOAL 3:

Skills/Subject Area: Child Care Services Il

The learner will plan and schedule units of instruction
for a child care center.

Objectives

Measures

3.1

3.2

3.3

3.4

3.5

3.6

3.7

Arrange steps in curriculum
planning.

State purposes of yearly
curriculum planning.

List suagested curriculum
topics.

List ways to prepare a good
schedule plan.

wive examples of ways to
balance learning activities.

Arrange steps for developing
a weekly schedule plan.

Complete a daily/weekly plan.

Refer to the VEC-HEE-CG-7112,

pp. CCII-123-B - CCII-131-B.*

*Refer to the Oklahoma State Department of Vocatioral and Technical Education
(19€2). cChild Care: Volume 2.
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 4: The “earner will plan and carry out enrichment activities.

Objectives Measures
4.1 List types of study tours Refer to the VEC-HEE-CG-7112,
Q for young children. pp. CCII-153-B - CCII-159-B.*

4.2 Analyze earichment values of
television, computers, and
other technology.

4.3 List facts associated with
abuse of television.

4.4 Distinguish between advantages
and disadvantages of commercial
materials in a child care
center.

4,5 State factors to consider in
the selection of resource
people.

4.6 Plar and carry out enrichment
activities for young chilcren.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

|
Grade Level: 12 Skills/Subject Area: Child ( e Services II
COMPETENCY GOAL 5: The learner will plan learning activities that develop
creativity in children.
Objectives Measures

5.1 State factors that promote Reter to the VEC-HEE-CG-7112,

creative play. pp. CCII-69-C - CCII-79-C.* ‘
5.2 List materials that encourage

creative play.
5.3 Arrange steps caregi/ers should

take to promote water play.
5.8 List suggestions for the use

of clay or play dough.
5.5 State facts to consider when

planning block play.
5.6 Analyze factors for the caregiver

to consider whea using dramatic

play.
5.7 ldentify guidelines for the care

and storage of creative playthings. .
5.8 Select items and sources for

creative play equipment.
*Refer to the Oklahoma State Department of Vocational and Technical Education

(1982). Child Care: Volume 2.
3'1 “II'
70




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Child Care Services I!

COMPETENCY GOAL 6: The learner will plan activities which will promote good
parent/teacher and community relations.

Objectives Measures
6.1 State purposes of parental Refer to the VEC-HEE-CG-7112,
‘ involvement and parental pp. CCII-17°5-B - CCII-193-B.*
education.

6.2 Give examples of methods of
getting parents involved in
child care activities.

6.3 List ways to build community
relations.

6.4 Arrange steps in setting up a
parent conference.

6.5 Arrange steps in utilizing the
se~vice of volunteers.

6.6 Distinguish between responsibilities
of the ~hild care center and
responsibilities of the parents.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 7: The learner will develop employment policies and design
an operation manual.

Objectives Measures
7.1 List essential personnel policies Refer to the VEC-HEE-(CG-7112,
for a child care center. pp. CCII-31-A - CCII-43-A.* .

7.2 Discuss policies for child
care routines.

7.3 State daily housekeeping
tasks.

7.4 List guidelines for scheduling
personnel in a child care center.

7.5 State reasons for a center and
personnel handbook.

7.6 Give examples of topics for a
personnel policy handbook.

7.7 Give examples of topics for a
center policy handbook.

7.8 Design a personnel policy and
a center policy handbook.

*Refer to the Oklahoma State Department of Vocationa: and Technical Education

(1982). Child Care: Volume 2.
o
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 8: The learner will examine records to be used in a child care
center and show how to complete these records.

ObJectives Measures
8.1 Identify terms associated with Refer to the VEC-HEE-CG-7112,
‘ record keeping. pp. CCII-97-A - CCII-102-A.*

8.2 Ildentify types of financial
records.

8.3 List types of personnel records
used in a child care center.

8.4 Give examples of children's
records.

8.5 List guidelines for evaluating
record keeping practices.

8.6 Complete example child care
centers records.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(198?). Child Care: Volume 2.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘.

Grade Level: 1?2 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 9: The learner will plan snacks and meals for children that
contribute to meeting total daily nutrient intake

requirements.
Objectives Measures
9.1 State the goal of food service Refer to the VEC-HEE-CG-7112, ‘
in care centers. pp. CCI-117-C - CCI-124-C.*

9.2 List factors to consider when
planning meals.

9.3 List tips for controlling food
costs.

9.4 Describe important sanitation
practices to use when selecting,
storing, preparing and serving
food.

9.5 List ways to encourage good food
attitudes and good eating habits.

9.6 List examples caregivers should
set for children before and during
mealtime.

9.7 List factors that influence a
child's attitude toward food.

9.8 Plan meals, snacks, and nutrition
education activities for children.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.
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VOCATIONAL EDUCATION
' HOME ECONOMICS EDUCATION
Grade Level: 12 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 10: The learner will analyze governmental regulations for the
licensing of a child care center.

Objectives Measures
10.1 Examine factors to consider in Refer to the VEC-HEE-CG-7112,
' obtaining » 1icense for a child pp. CCII-131-A - CCII-136-A.*
care center.

10.2 List types of zoning to consider
when deciding on a location for
a child care center.

10.3 Identify laws and agencies to
consider in plarnring a child
care center,

10.4 Distinguish between respousibilities
for insurance and taxes of the
employee and the employer.

10.5 List items that should be posted
in a child care center.

10.6 Complete a sample license application
form for a family day care home,

10.7 Complete a sample license application
for a child care center,

10.8 Complete a health inspection form.
10.9 Complete a sample fire inspcction form.

*Refer to the Oklahoma State Department of Vocational and Te-hnical Education

‘ (1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

Grade Level: 12 Skills/Subject Area: Child Care Services 11

COMPETENCY GOAL 11: The learner will give examples of ways to care for school
age children that meets their needs.

‘Ubjectives Measures
11.1 Match characteristics of school Refer to the VEC-HEE-CG-7112,
age children to their grade levels. pp. CCI-233-E - CCI-238-E.*

11.2 List responsibilities of caregivers
n° school age children.

11.3 List activities and suppliec
that help the school age child
with school work.

11.4 Give examples of developmentally
appropriate activities for after-
schocl care of school age children.

11.5 Plan outdoor and indoor activities
for school age children.

11.6 Plan a daily schedule for after-
school care school age children.

11.7 Identify licensing standards for
caregivers and care centers serving ‘
school age children in after-school
programs.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 12: The learner will examine the tipes, characteristics, and
child ca.e needs of special needs children.

Objectives Measures
12.1 Describe charactersitics of Refer to the VEC-HEE-(G-7112,
special needs children. pp. CCII-21-D - CCII-27-D.*

12.2 List characteristics a child
care worker should have when
working with special needs
children.

12.73 Give example indications of potential
learning prablems.

12.4 State suggestions for physical
surroundings when working with
special needs children.

12.5 Identify procedures for referring
and testing children.

12.6 Make a list of organizations that
can provide assistance for special
needs children.

12.7 Analyze a child care program's
ability to meet the care needs
of special needs children.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 13: The learner will analyze ways to promote a positive

self-concept and plan activities for special needs children.

~Objectives Measures
13.1 S+:te general teaching guidelines Refer to the VEC-HEE-CG-7112,
wucn working with special needs pp. CCII-65-D - CCII-73-D.*

cnildren.

13.2 List ways tc help special needs
children develop a good self-concept.

13.3 Give examples of suggested activities
and equipment for special needs
childrer.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.




VOCATIONAL EDUCATION
‘ HOME ECUNOMICS EDUCATION
Grade Level: 12 Skills/Subject Area: Child Care Services Il

COMPETENCY GOAL 14: The learner will describe procedures for working with parents
of special needs children.

“Objectives Measures
14.1 Describe guidelines for working Refer to the VEC-HEE-CG-7112,
‘ with parents of speciai needs pp. CCII-105-D - CCII-111-D.*
children.

14,2 List reasons for invclving parents
of special needs children.

14,3 List community agencies that might
provide assistance to parents with
special needs children.

14.4 State actions legally requiring
parental consent to determine
special needs of children.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1982). Child Care: Volume 2.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade lLevel: 12

Skills/Subject Area: Child Care Services 11

COMPETENCY GOAL 15: The learner will make a child care career plan.

Objectives Measures

15.1 List factors to consider when Refer t the VEC-HEE-CG-7112,
choosing a career. pp. CCI-59-A - CCI-69-A.*

15.2 List benefits of settingc career
goals.

15.3 List personal satisfactions
achieved through employment
in child care occupations.

15.4 List reasons for membership
in professional child care
and related organizations.

15.5 Examine job interests.

15.6 Make a career plan for child
care occupations.

*Refer to the Oklahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Child Care Services II

COMPETENCY GOAL 16: The learner will analyze ways to obtain a job and
successfully progress on the job.

Objectives Measures

16.1 State reasons for holding a job. Refer to the VEC-HEE-CG-7112,
pp. CCI-145-A - CCI-153-A.*

16.2 Arrange in order steps in a
practical job-seeking plan.

16.3 Distinguish Fe -or information
to be obtair .‘ore and during
a job interm

16.4 Examine the job interview process.

*Refer to the Okiahoma State Department of Vocational and Technical Education
(1981). Child Care: Volume 1.
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Ciothing and Textiles
Seme_ter 1

I. Why to Sew

A. Personal Traits

1. patience

2. skills

3. motivations

Availability of Equipment/Supplies
Rzsou' ces

1. time

2. money

D. Alternatives to Sewing

oo
DU

II. Getting Ready to Sew

A, Use/Selection of Small Equipment
B. Storing and Care of Small Equipment

III. The Sewing Machine

A. Use of Sewing Machine
B. Ca e of Sewing Machine
C. Troubleshooting

D. Safety Procedures

IV, Starting to Sew

Fattern Selection

Fabric Selection

Notions

Pattern Envelope and Guidesheet
Choos*ng a Project

shorts

locker organizer

gym bag/duffle bag
exercise mat

tote bag

Mmoo o>
e e o e
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V. Hov to Sew

A. Preparat )n for the First Project
i fabric preparation
2 pattern layout
3. pattern markings
4 pattern cutting
B. Constructing the First Project
1. pin basting and stitching plain seams
a. staystitching
b. pin basting plain seam




stitching plain seam

c
O d. direction of stitching
. trimming, layering, clipping, notching, and pressing plain seams
seam finishes
eviiuation of project
use of projecti

T PwWN

VI. Decision Making in Clothing Construction

A. Starting with You
1. principles/elements of design
2. fashion/fad/style
3. factors influencing clothing choices
B. Fabric Appropriateness
1. garment
2. occasion
3. fabric performance
4. fabric characteristics
C. Pattern and Fabric
1.  skill level
2. interest level
3. figure type/body build
4. body measurements

VII. Garment Construction

A. Mastering Construction Techniques
1. controlling fullness

2 interfacings and facings

3 Tasteners/closures/zippe =

4 waistbands/cuffs

5. pockets

6. sleeves

7.  hem finishes

Using Construction Skills

1. pants

2. shirts

3. skirts

4. dresses

Repairs and Recycling

Evaluation

oo
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III.

Clothing and Textiles
Semester 2

Textiles: Clothing and Home Interiors

A. Types of Fibers and Fabrics
1. natural
2. manufactured
3. blends
B. Fabric Design
1. structural
2. applied
C. Fabric Finishes
1. aesthetic
2. functional
Legislation in the Textile Industry
Scientific Advances in Textiles
1. new construction processes
2. new fabrics and finishes
3. trends
F. Cere of Fabrics/Fibers
1. care methods
2. techniques and care products

mo

Selectirg Clothing Apparel

/ Influences in Selection
1. Tlifestyles
2. stages of life
children clothing
teen clothing
adult clothing
clothing for the elderly
e. clothing for the nandicapped
B. Clothing Types
1. outerwear
2. underwear/sleepwear
3. accessories

ao oo

Selecting Household Textiles Products

A. Window Treatments
B. Table Linens

C. Home Accessories
D Care
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. IV. Constructing a Household/Clothing Textile Product

A. Advanced Individualized Clothing Project for Self/Children/Others
1.  construction with special fabrics

a. special fabrics

plaid or striped fabrics

pile fabrics

one-way design fabrics

satin weave fabric

sheer fabrics

f1tt1ng techniques

alteration techniques

pattern design techniques

tailoring

2
3
4
5.
’ S advanced construction techniques
B.
1.
2.
3.
4,

-thQ.OO'
e e+ o o

ousehold Textiles Product Project
window treatments
home accessories
table linens
sewing machine ne2dle crafts

V. Technological Advances in the Home Sewing/Clothing and Tertiles Industry

A. Equipment
1. small sewing equipment
2. sewing machine
B. Ready-Made Garment Construction
C. Home Interior Products
D. Fabrics Processes and Construction

VI. Job Opportunities in the Clothing and Home Interiors Industry
A. Employment Opportunities

B. Job-Seeking Skills
C. Training and Preparation for Emplovment




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘
Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semr .ter 1

COMPETENCY GOAL 1: The learner will examine factors which need to be
considered when choosing to sew.

Objectives Measures
1.1 Identify pers-nal traits needecd Refer to the VEC-HEE-C/TIB-7035.*
for sewing a2t nome. ‘

1.2 List the advantages and
disadvantages of hor> sewing.

1.3 Identify the costs involved
in home sewing,

1.4 Examine sewing equipment costs
to determine personal needs.

1.5 Identify the alternatives to
home sewing.

1.6 Analyze the alternatives to
home sewing.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035, Home Economics {ducation, Division of Vocational Education, North Carolina
Department of Public Instructici.
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VOCA™IONAL EDUCATION
. HOME ECONOMICS EDUCATION
Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 2: The learner will demonstrate skill in selecting, using,
storing, and caring for small sewing equipment.

Objectives Measures

2.1 ldentify small equipment needed Refer to the VEC-HEE-C/TIB-7035.*
‘ for sewing.

2.2 Se.ect the correct sewing tocl
for the construction procedure

2.3 Demonstrate the ability to use:

Measuring equipment
Cutting equipment
Pinning equipment
Marking equipment
Pressing equipment

oTQan oo
e e o o

2.4 Store and care for small sewing
equipment correctly and safely.

*Refer to the Clothing and vextiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of vocational Education, North Carolina
‘ Department of Public Instruction.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 59-12 Skills/Subject Area: Cloth nd Textiles
Semester 1

C"MPETENCY GOAL 3: The learner will demonstrate the ability to use and ca:e
for the sewing machine.

Objectives Measures

3.1 Identify the parts of the sewing Refer to the VEC-HEE-C/TIB-7035.*

machine. ‘

3.2 Explain the function of each part
of the sewing machine.

3.3 Demonstrate sewing procedures on
the sewing machine.

3.4 Demonstrate proper care of the
sewing machine.

3.5 Troubleshoot sewing machine
malfunctions.

3 6 Identify safety procedures
for using the sewing machine.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Eccmomics Education, Division of Vocational Education, North Carolina
Department of Public Instruction. "

<D
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 09-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 4: The learner will demonstrate skill in selecting and
coordinating a pattern, fabric, and notions.

Ubjectives Measures

4.1 Demonstrate skill in determining Refer to the VEC-HEE-C/TIB-7035.*
figure type/body build and
pattern size.

4.2 Demonstrate skill in taking
body measurements to determine
pattern size.

4.3 Demonstrate skill in reading the
pattern envelope and guidesheet.

4.4 Select the correct pattern for
the intended use.

4.5 Select appropriate fabric for
pattern.

4.6 Select appropriate notions for
pattern,

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Educatinn, North Carolina
Denartment of Public Instruction.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION .
Grade Level: 9-12 Skills/Subject Area: Clothing and “extiles
Semester 1

COMPETENCY GOAL 5: The learner will demonstrate skill in pattern and fabric
preparation, pattern adjustments, pattern layout, pinning,
cutting, and marking.

Objectives Measures
5.1 T-. onstrate the correct method Refer to the VEC-HEE-C/TIB-7035.*
of fabric preparation.

5.2 Layout pattern pieces.

5.3 Identify pattern markings.
5.4 Pin pattern to fa>ric.

5.5 ( t out fabric.

5.6 Transfer pattern markings.

5.7 Perform pattern adjustments.

*Refer to the Clothing and Textiles Competency/Test-Ttem Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.

[
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 6: The learner will demonstrate skill in staystitching, pin
basting, and stitching plain seams.

Ubjectq 'es Measures

6.1 Define pin basting and stay- Refer to the VEC-HEE-C/TIB-7035.*%

' stitching.

6.2 Tell the purpose and alternatives
of pin basting and staystitching.

6.3 Demonstrate correct techniques
for staystitching, pin basting,
and stitching plain < :ams.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Sivisicn of Vocational Education, North Carolina

‘ Department of Public Instruction.

".
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subye~t Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 7: The learner will demonstrate skill in trimming, layering,
clipping, notching, and pressing plain seams.

Objectives Measures

7.1 Define trimming, layering, Refar to the VEC-HEE-C/TIB-7035.*

clipping, and notching.

7.2 Tell the purrose of trimming,
layering, clipping, and notching.

7.3 Demonstrate the correct procedure
for trimming, layering, clipping,
notching, and pressing plain seams.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.

o
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 8: The learner will demonstrate skill in selecting and
applying seam tinishes.

Objectives Measures

8.1 Identify different kinds of Refer to the VEC-HEE-C/TIB-7035.*

‘ seam finishes.

8.2 List reasons for seam finishes
on different fabrics.

8.3 Perform different kinds of
seam finishes.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-KEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina

‘ Department of Public Instruction.

»
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 9: The learner will evaluate a sewing project and its uses.

Objectives Measures
9.1 Examine uses of a sewing project. Refer to the VEC-HEE-C/TIB-7035.*
9.2 Assess construction techniques. .

9.3 Identify criteria for evaluating
a sewing project.

9.4 Evaluate sewing preject.

*Refer to the Clothing and Textiles Competency/Test-Item Bank, (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION
Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 10: The learner will examine principles and element" of design.

Objectives Measures

10.1 List the principles and elements Refer to the VEC-HEE-C/TIB-7035,*
of design.

10.2 Describe the characteristics of
the elements and principles of
design.

10.3 Explain the effects on line,
color, and texture on clothing
design.

10.4 Identify some ways in which
the principles of design are
created in clothing design.

10.5 ITlustrate how the elements
and principles of design are
created in clothing design.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. {VEC-HEE-C/TIB-
7035). ‘ame Economics Education, Division of Voci‘ional Education, North Carolina
‘ Department of Public Instruction.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 11: The learner will examine factors which influence clothing

choices.
Objectives Measures

11.1 [~ fine fashion, fad, and style. Refer to the VEC-HEE-C/TIB-7035.*

11.2 List the factors which influence
clothing choices.

11.3 Assess the personal characteristics
which influence clothing choices.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction. ‘
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VOCATIONAL EDUCATION
. HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 12: The learner will examine the appropriateness of fabrics
for garments and occasions.

‘Objectives Measures

12.1 Match fabrics and garments for Refer to the VEC-HEE-C/TIB-7035.*

‘ appropriateness.

12.2 Match fabrics and occasions
for appropriateness.

12.3 Examine the results of
inappropriate choices of
fabrics for garments and
occasions.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carclina
‘ Department of Public Instruction.

o
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘
Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 13: The learner will demonst-~ate skill in controlling
fullness in a garment.

Objectives Measures

13.1 Define easing, gathering, darts, Refer to the VEC-HEE-C/TIB-7035.*
tucks, and pleats. ‘

13.2 T1entify easing, gathering,
darts, tucks, and pleats.

13.3 Tell the uses of easing,
gatnering, darts, tucks,
and pleats.

13.4 Perform correct technique for
gathering, easing, and making
darts, tucks, and pleats.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction,
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION
Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles

Semester 1

COMPETENCY GOAL 14: The learner will demonstrate skill in applying facings and

interfacings.
~Objectives Measures
14.1 Define facing, interfacing, Refer to the VEC-HEE-C/TIB-7035.*
‘ and understitching.

14.2 Distinguish between facing
and interfacing.

14.3 Choose approporiate interfacing
rnaterial for a garment.

14.4 Give reasons for facings,
interfacings, and understitching.

14.5 Point out places where facings
and interfacings are used.

14.6 Construct a faced and
interfaced necklire or
sleeve opening.

*Refer to the Clothing and Te. iles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
‘ Department of Public Instruction,
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 15: The learner will demonstrate skill in attaching
fasteners and putting in closures and zippers.

Objectives Measures

15.1 Define fa-c.eners, worked button- Refer to the VEC-HEE-C/TIB-7035.*
holes, shank/flat buttons,
buttonhole stitch, and
buttonhole bar.

15.2 Identify hooks and eyes, snaps,
hook and loop fasteners, and
slide fasteners.

15.3 Define zipper placket, zipper
application, fly front
application, separating zipper
application, and invisible
Zipper application.

15.4 List the advantage: ond
disadvantages of various
kinds of zippers and zipper
applications.

15.5 Demonstrate correct technique
in applying fasteners, closures,
and zippers.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department f Public Instruction.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 16: The learner wijl demonstrate skill in making and
attaching waistbands and cuffs.

Ubjectives Measures
16.1 Define waistband, overlap, Refer to the VEC-HEE-C/TIB-7035.*
underlap, belt loops, and
topstitching.

16.2 Explain factors in selecting
a method for attaching a
waistband cr cuff.

16.3 Demonstrate the correct
technique for making and
attaching a waistband and
cuff.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.
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VCCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area:

COMPETENCY GOAL 17: The Tearner will demonstrate skill in making pockets.

Clothing and Textiles
Semester 1

Objectives

Measures

17.1 D-fine patch pocket, seam pocket,
s “p stitch, edge stitch, miter
¢ orner, hand baste, and machine
baste.

17.2 Demonstrate how to attach a
patch pocket and put in a seam
pocket.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-

Refer to the VEC-HEE-C/TIB-7035.*

7035). Home Economics Ecucation, Division of Vocational Edu

Department of Public Instruction.
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VOCATIGNAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 18: The iearner will demonstrate how to put in sleeves.

Ubjectives Measures

18.1 Define set-in sleeves, raglan Refer to the VEC-HEE-C/TIB-7035.*
sleeve, and kimono sleeve.

18.2 Demonstrate how to correctly
make and attach sleeves.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.
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Grade Level: 6-12 Skills/Subject Area: Clothing and Textiles

VOCATIONAL EDUCATION ;
HOME ECONOMICS EDUCATION ‘ ‘
l

Semester 1

COMPETENCY GOAL 19: The learner will demonstrate skills in marking a hem,
choosing a hem finish, and hemming a garment.

~ Objectives Measures
19.1 Define hem, hem finish, flat Refer to the VEC-HEE-C/TIB-7035.*
herming, inside hemming, ‘
curved hemminy, and hemming

stitches.

19.2 Select the appropriate hem
finish,

19.3 Mark a hem correctly.

19.4 Use appropriate sewing
tools and equipment to hem.

19.5 Identify different hem
finishes.

Hem a garment.

oy

19.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Fublic Instruction:
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VOCATIONAL EDUCATION
. HOME ECONOMICS EDUCATION
Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 1

COMPETENCY GOAL 20: The learner will demonstrate skills in recycling and
repairing garments.

Ubjectives Measures
20.1 Identify some ways to repair Refer to the VEC-HLE-C/TIB-7035.*
‘ and recycle garments.

20.2 Analyze germents to derermine
if they can be successfully
repaired or recycled.

20.3 Choose appropriate ga-ments
to recycle.

20.4 Pescribe some ways to make
a garment more durable.

20.5 Recycle and repair garments.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Educxtion, North Carolina
Department of Public Instruction.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Ciothing and Textiles
Semester 1

COMPETENCY GOAL 21: The learner will demonstrate skill in eveluating garment
construction.

Objectives Measures

21.1 Identify correct construction Refer to the VEC-HEE-C/TIB-7035.*
procedures for fabric and .
pattern.

21.2 Identify features of quality
workmanship in garment
construction,

21.3 Assess garment construction.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction. ‘
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VOCATIONAL EDUCATION
. HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 22: The learner will describe different kinds of fibers and
fabrics used for clothing and home interior products.

Ubjectives Measures

22.1 Name the different types of Refer to the VEC-HEE-C/TIB-7035.*

. fibers.

22.2 Explain the characteristics
of natural and manufactured
fibers.

22.3 Describe ways yarns are made.

22.4 Distinguish between woven,
non-woven, anc knitted fabrics.

22.5 Describe the processes used
to make fabrics.

22.6 ldentify different types of
fabrics.

22.7 Compare cost of different

fabrics.
II 22.8

Identify appropriate use of
fabrics for clothing and home
interior products.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
‘ Department of Public Instruction.
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Objectives Measures

23.1 D fine structural and applied Refer to the VEC-EE-C/TIB-7035.*
c.cign.

23.2 Distinquish between Structural
and applied design.

23.3 Identify different types of
fabric finishes.

23.4 Describe the effects of fabric
finishes on fabrics.

: VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘
Grade Level: 9-12 Skills/Sutiect Area: Clothing and Textiles
Semester 2
COMPETENCY GOAL 23: The learner will describe fabric design and fabric finishes. .
|

*Refer tc the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction. ‘
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Ciothing and Textiles
Semester 2

COMPETENCY GOAL 24: The learner will examine legislative action affecting
textile industry.

Objectives _ Measures
24.1 Examine reasons for different Refer to the VEC-HEE-C/TIB-7035.*
types of legislitive action
in the textile industry.

24.2 ldentify laws affecting the
textile industry.

24.3 List volur.ary and mandatory
information found on clothing
labels and hangtags.

24.4 Explain the advantages of
hangtags on clothing and
fabric bolt information.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
‘ Department of Pubiic Instruction.. g
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION '
Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 25: The learier will examine the scientific adv’nces in the
textile industry.

Objectives Measures
25.1 Describe scientific advances in Refer to the VEC-HEE-C/TIB-7035.*
construction processes of fibers,
fabrics, clothing, and home

interior products.

25.2 ldentify new fabrics and finishes
in the textile industry.

25.3 Describe new trends in the
textile industry.

25.4 Examine the effects of technology
on the textile industry.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction. ‘
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YOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 2¢: The learner will demonstrate skill in caring for textile

products.

Objectives

Measures

26.1 Identify different care Refer to the VEC-HEE-C/TIB-7035.*

‘ methods for textile products.

26.2 Demonstrate stain and soil
removal techniques.

26.3 Identify different products
which are helpful in caring
for textile products.

2€.4 Demoristrate skill in repairing
textile products.

*Refer to the Clothing and Textiles Competency/Test-Item Bank.

(VEC-HEE-C/TIB-

7035). Home Economics Education, Division of Vocational Education, North Carolina

. Department of Public Instruction.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 27: The learner will examine factors involved in selecting
clothing apparel.

Objectives Measures
27.1 Compare lifestyles and clothing Refer to the VEC-HEE-C/TIB-7035.*

needs.

27.2 Compare stages of life and
clothing needs.

27. Compare costs of clothing for
different lifestyles and stages
of life.

27.4 ldentify clothing items
appropriate for the elderly
and handicapped.

27.5 Examine the versatility of
clothing accessories.

27.6 Assess one's wardrobe.

27.7 Establish criteria for
choosing ready-made garments.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION
Grade Level: 09-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 28: The learner will examine factors to consider when selecting |
household textile products. }

Obgjectives Measures
28.1 Compare suitability of Refer to the VEC-HEE-C/TIB-7035.*
‘ different fabrics for table
1inens, home accessories,

and window treatments.

28.2 Compare fabrics used in
household textiles products
for serviceability, care,
and cost.

28.3 Examine information found
on labels of household
textile products.

28.4 Compare costs of ready-made
Jersus home-sewn household
textile products.

28.5 ldentify appropriate methods
to care for table linens,
home accessories, and window
treatment.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 29: The learner will demonstrate skill in advanced clothing
construction techniques.

Objectives Measures
29.1 [-~cnstrate correct procedure Refer to the VEC-HEE-C/TIB-7035.*
", laying out a pattern and ‘
cutting out a pattern from:

plaid fabric

striped fabric

pile fabric

one-way design fabric
satin-weave fabric
sheer fabric

-2 QA on

29.2 ldentify:

fitting techniques

alterations techniques

pattern design techniques

tailoring techniques

advanced construction
techniques

"Taonooo~

29.3 DPemonstrate how to:

fit
alter

pattern design
tailor

perform advanced
construction techniques

o"Taoanooo

*Refer to the Clothing a1id Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.
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VOCATIONAL EDUCATION
’ HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 30: The learner will demonstrate skill in constructing windaw
treatments, home accessories, table linens, and specialize
sewing machine needle crafts,

Objectives Measures

‘ 30.1 Name the functions of window Refer to the VEC-HEE-C/TIB-7035.*
treatments.

30.2 Measure window for fabric
yardage,

30.3 Measure for table linens.

30.4 Estimate yardage for table
linens.

30.5 Construct a window treatment,
a home accessory, and a table
linen.

30 C Perform specialized skills
using the sewing machine in
the needle craft area.

*Refer to the Clothing and Textiles Competency/Test-Item Bank. (VEC-HEE-C/TIB-

7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 31: The learner will examine the technological advances in the
hom: sewing and the clothing and textiles industries.

Objectives Measures

31.1 Identify new sewing equipment Refer to tre VEC-HEE-C/TIB-7035.*
and supplies.

31.2 Assess the influence of the
technological advances on the
individual, family, community,
and business/industry.

31.3 Demonstrate skill in using new
sewing equipment and supplies.

31.4 Evaluate advances in garment
construction and home interior
products.

31.5 Describe advances in fabric
processes and construction.

*Refer to the Clothing and Textiles Competency/Test-Item Bank., (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocatioral Education, North Carolina
Department of Public Instruction.
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VOCATIONAL EDUCATION
. HOME ECONOMICS EDUCATION
Grade Level: 9-12 Skills/Subject Area: Clothing and Textiles
Semester 2

COMPETENCY GOAL 32: The learner will describe job opportunities in the clothing
) and home interiors industry.

Objectives Measures
32.1 Describe job opportunities in Refer to the VEC-HEE-C/TIB-7035.*
the clothing and home interiors
industry.

32.2 Demonstrate job seeking and
planning skills.

32.3 Describe training and job
preparation requirements for
jobs in the clothing and
home interiors industry.

*Refer to the Clothing and Textiles Competency/Test-Tten Bank. (VEC-HEE-C/TIB-
7035). Home Economics Education, Division of Vocational Education, North Carolina
Department of Public Instruction.
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COMMERCIAL FOODS I

I. The Food Service Industry

A. Types of Food Service Units
B. Advantages and Disadvantages of Food Service Work

II. Food Service Careers

A. Areas of Food Service
B. Career Opportunities
C. Experience, Training and/or Education Requirements

ITI. Safety

A. Obligations of Food Service Management
B. Causes of Accidents

C. Unsafe Acts and Conditions

D. Accident Prevention

E. Accident Reports

IV. Emergency Procedures

A. Fire Safety
B. Weather Emergencies
C. Medical Emergencies

V. Personnel, Equipment and Facility Sanitation

Personnei Sanitation

Hand Dishwashing Procedures

Machine Dishwashing

Storing Tableware and Utensils
Sanitation Requirements

1. stationery equipment

2. facility

3. tabletops, counters, other surfaces
4, floors

5. pest control

Mmoo o
e e e o o

VI. Food Sanitation

A. Sanitation Codes
B. Food-Borne I11nesses
C. Food Preparation and Service

VII. Tools and Utensils
A. Measuring Equipment
B. Thermometers

C. Cutting Tools
D. Food Handling Tools

119

118




VIII.

IX.

E. Utensil Selection
1. mixing and molding
2. shaking and straining
3. cooking

F. Transportation Equipment

Food Preparation Equipment

A. Use and Care of Food Preparation Equipment

1. scales
2. can openers
3. food slicer
4. food cutter
5. vegetable peeler
6. mixing equipmen’
7. blender
8. beverage equipment
B. Use and Care of Cooking Equipment
range top
griddle
broiler

deep fat fryer

exhaust hood

steaming equipment

baking and roasting equipment
convention oven

microwave oven

0. toasters

= WO OO SNED UGN

Cold 3torage, Serving and Cleaning Equipment

. Refrigerators and Freezers
. Hot Food Server

. Cold FOOd Server

. Disposal Equipment

Pot and Pan Sink

. Commercial Diswasher

G. Work Stations

TMTMMOOOD>

General Food Preparation Techniques

Recipes

. Work Simplification
Food Portioning

. Plating Foods

. Garnishing

mMoOOoOoO>
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XI. Food Preparation Procedures ‘

Beverages

Cold Sandwiches
Salads

Appetizers

Eggs and Cheese
Cereals and Pastas
. Quick Breads

. Cookies

DTMMMOO o>

XII. Service Skills
I Basic Skills
. Sidework
C. Styles
D. Table Service
E. Counter Service

XI11. Money Handling
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 1: The learner will identify competencies needed to be an
effective food service employee.

Objectives Measures

1.1 Describe the food service Refer to the VEC-HEE-CG-7121,
industry. pp. 425-426.*

1.2 Describe the types of food
service units.

1.3 Point out advantages and
disadvantages of food
g2rvice work.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

‘ Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION Q

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 2: The learner will describe personal quziities which lead to
job success in food management, production and services.

Objectives Measures
2.1 Describe the two main areas Refer to the VEC-HEE-CG-7121,
of a food service overation. pp. 427-428.% ’

2.2 ldentify food production,
management and service
opportunities.

2.3 Categorize food production,
management and service career
opportunities as unskilled,
semiskilled, management or
related opportunities.

2.4 Describe the experience,
training, and/or education
needed to quality for specific
food service careers.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

Management and Services.
123 o
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 3: The jearner will maintain ! ;h safety standards in food
preparation, service and cleanup tasks.

Objectives Measures
3.1 Summarize safety obligations Refer to the VEC-HEE-CG-7121,
. of food service management. pp. 429-430.*

3.2 ldentify major causes of
food service accidents.

3.3 Use procedures for preventing
accidents in the food service
facility.

3.4 Identify accident reports
and records.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

‘ Management and Services.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 4: The learner will follow appropriate procedures in

emergency situations.

Objectives Measures

4.1

4.2

4.3

4.4

4.5

4.6

Describe approriate procedures Refer to the VEC-HEE-CG-7121,
to follow in case of fire. pp. 431-432.*

Classify fires according to
type.

Identify types of fire
extinguishers and their uses.

Identify procedures for various
weather related emergencies.

Classify burns according to
severity.

Identify procedures for
medical emergencies.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Leve!: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 5:

The learner will maintain acceptable sanitation standards.

5.1

5.2

5.3

5.4

5.5

5.6

*Refer to the Texas Home Economics Curriculum Guide (1986).

Objectives Measures
Demonstrate personal sanitation Refer to the VEC-HEE-CG-7121,
acceptable for food service pp. 433-434.*
employees.

Demonstrate washing, sanitizing
and drying pots, pans, and
other utensils by hand.

Demonstrate washing glassware,
tableware and flatware in the
dishwashing machine.

Describe procedures for
inspecting, sorting and
storing clean glassware,
tableware, flatware and
utensils.

Describe sanitation require-
ments for food service
equipment.

Cite procedures for pest
control in the food service
establishment.

’ Management and Services,
f

12 126
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods i

COMPETENCY GOAL 6: The learner will follow federal, state and local sanitation
codes for food service establishments.

Ubjectives Mrasures

6.1 [ “ine food service sanitation. Refer to the VEC-HEE-CG-7121,
pp. 435-436.*

6.2 Cite federal, state and local
sanitation ccdes for food
service establishments.

6.3 Describe food-borne illnesses,
their causes and means of
transmission.

6.4 : smarize sanitary procedures
t. " food preparation and
service.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services.

127
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- VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION
Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 7: The learner will identify, select and use tools and

utensils.
~(Objectives Measures
7.1 Differentiate between tools Refer to the VEC-HEE-CG-7121,
‘ and utensils. pp. 441-442.*

7.2 Select appropriate tools for
food preparation and service
tasks.

7.3 Using cutting devices safely.

7.4 Select appropriate utensils
for food preparation and
service tasks.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

‘ Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

11

Grade Level: Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 8: The learner will identify, select and use large and small
food preparation equipment.

Objectives Measures

8.1 Identify use and care procedures Refer to the VEC-HEE-CG-7121,
for food preparation equipment. pp. 443-445.* ’

8.2 Outline appropriate use and
care fo* cooking equipment.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

Management and Services. '

12
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 9: The learner will identify, select and use food storage,
serving, cleaning and disposal equipment.

Objectives Measures
9.1 Demonstrate proper use and Refer to the VEC-HEE-CG-7121,
. care of cold storage equipment. pp. 445-446.*

9.2 Demonstrate use and care of
holding and serving equipment.

9.3 Demonstrate use and care of
cleaning and disposal
equipment.

9.4 Identify work stations and
placement of equipment in
these stations.

*Refer to the Texas Home Econcmics Curriculum Guide (1986). Food Production,
Management and Services.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPE1ENCY GOAL 10: The learner will identify and use appropriate food
preparation techniques.

Ubjectives Measures
10.1 Identify the components of a Refer to the VEC-HEE-CG-7121,
standard recipe. Pp. 449-450.* ‘

10.2 Recognize abbreviations used
in standard recipes.

10. 5 Describe standard substitutions
for ingredients.

10.4 Identify equivalents commonly
used in food preparation.

10.5 Cite common can sizes and
their approximately yield.

10.6 Define food service
terminclogy.

10.7 Adjust recipes to increase
or decrease the yield.

10.8 Develop .peed and accuracy ‘ ’
in recipe use.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

Management and Services. ‘

131
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 10: The learner will identify and use appropriate food
preparation techniques.

Objectives Measures
10.9 Identify the five categories Refer to the VEC-HEE-CG-7121,
of cooking used in food pp. 449-450.*
preparation.

10.10 Demonstrate prcper use of
seasonings.

10.11 Use sanitary prccedures for
tasting food.

10.12 Use convenience foods when
appropriate.

10.13 Demonstrate work
simplification techniques.

10.14 Use proper procedures for
portioning foods.

10.15 Use'proper procedures for
plating food.

C 10.16 Garnish food appropriately.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

‘ Management and Services,
131
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, VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

Grade Level: 11 Skills/Subject Area: Commercial Foods !

COMPETENCY GOAL 11: The learner will prepare a variety of non-alcoholic

beverages.
Objectives Measures
11.1 !-#ntify types and forms of Refer to the VEC-HEE-CG-7121,
F  zrages. pp. 451-452.*

11.2 Prepare various beverages.

11.3 Recognize quality standards
for specific beverages.

11.4 Demonstrate serving and
garnishing various beverages.

11.5 [. :onstrate procedures for
holding and storing beverages.

*Refer to the Texas Home Economics Curriculum Guide (1986). Fooa Production,

Management and Services. ‘
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercia! Foods 1I

COMPETENCY GOAL 12: The learner will prepare cold sandwiches.

Ubjectives ~ Measures

12.1 Identify types of cold sandwiches. Refer to the VEC-HEE-CG-7121,
Pp. 453-454.*

12.2 ldentify ingredients for cold
sandwiches.

12.3 Prepare cold sandwiches.

12.4 Garnish and serve cold
sandwiches.

12.5 Demonstrate holding and storing
procedurcs for cold sandwiches,

*Refer to the Texas Home Economics Curriculum Guide (1986). Focd Production,

. Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION .
Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 13: The learner will prepare salads and salad dressings.

Objectives Measures

13.1 Identify types of salads. Refer to the VEC-HEE-CG-7121,

Pp. 455-456.* .

13.2 Describe menu uses of salads.

13.3 Identify basic parts of a
salad.

13.4 Prepare and store salad
ingredients.

13.5 ldentify convenience salad
products.

13.6 Prepare salads.
13.7 Garnish and serve salads.

13.8 Describe procedures for
holding and storing salads.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

Management and Services. ‘

135
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VOCATIONAL EDUCATION ‘
‘ HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 14: The learner will prepare appetizers and garnfishes.

Ubjectives Measures

14.1 Describe basic types of Refer to the VEC-HEE-CG-7121,
appetizers. pp. 457-458.*

14.2 Demonstrate procedures for
preparing appetizers.

14.3 Demonstrate procedures for
serving appetizers.

14.4 Demonstrate procedures for
holding and sto:ing appetizers.

*Refer to the Texas Home Economics Curriculum Guide (1986). .Food Production,

‘ Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMILS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Focds I

COMPETENCY GOAL 15: The learner will prepare eggs and egg dishes.

Objectives Weasurés

15.1 Describe criteria for selecting Refer to the VEC-HEE-CG-7121,
eggs. pPp. 463-464.*

15.2 Identify menu uses of eggs.

15.3 Demonstrate various methods
for preparing eggs.

15.4 Demonstrate using eggs as
ingredients.

15.5 Lamonstrate using eggs as
garnisk=s.

15.6 Identify available convenience
egg products.

15.7 Demonstrate serving and
garnishing eggs.

15.8 Demonstrate procedures for
holding and storing eggs
and egg dishes.

*"2fer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services.
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 16: The learner will prepare cheese and cheese dishes.

Objectives Measures

16.1 Identify various kinds of cheese. Refer to the VEC-HEE-CG-7121,
pp. 463-464.*

16.2 Describe criteria for selecting
cheese,

16.3 Describe menu uses of cheese.

16.4 Demonstrate preparing cheese
and cheese dishes.

16.5 Identify procedures for holding
and storing cheese and cheese
dishes.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

‘ Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION .

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 17: The learner will prepare cereal and pasta products.

Objectives Measures

17.1 ] ‘'entify cereals and pastas. Refer to the VEC-HEE-CG-7121,
pp. 465-466.*

17.2 ldentify criteria for
selecting cereals and pastas.

17.3 Describe convenience cereal
and pasta products asailable.

17.4 Describe menu uses for cereals
and pastas.

17.5 [ onstrate methods for
preparing cereals and pastas.

17.6 ldentify procedures for holding
and storing cereal and pasta.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

Management and Services. ‘
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 18: The learner will prepare quick breads.

Objectives ~ Measures

18.1 Identify types of breads. Refer to the VEC-HEE-CG-7121,
pp. 469-470.*

18.2 Identify ingredients used
in quick bread.

18.3 Describe menu uses of quick
breads.

18.4 Demonstrate methods of
praparing quick breads.

18.5 Identify avaliable convenience
quick bread products.,

18.5 Demonstrate serving quick
breads.

18.7 Demonstrate holding and
storing quick breads.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 19: The learner will make cookies.

Objectives Measures

19.1 Identify basic types of cookies. Refer to the VEC-HEE-CG-7121,
pp. 471-472.*

19.2 Identify convenience cookie
products used in food service.

19.3 Demonstrate preparing basic
types of cookies.

19.4 Demonstrate coloring. icing
and garnishing cookies.

19.5 Demonstrate serving cookies

19.6 Identify methods for holding
and storing cookies.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services.
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GCAL 20: The learner will welcome guests and oversee customer

services,
Objectives Measures
20.1 Identify personal skills needed Refer to the VEC-HEE-CG-7121,
‘ by service personnel, pp. 477-478.*

20.2 Describe factors affecting
customer responses.

20.3 Identify types of customers
and their characteristics.

20.4 Describe customers who present
special problems to service
personnel.

20.5 Outline ways to please customers.

20.6 Identify common areas of
conflict among food service
workers and appropriate ways
to resolve the conflicts.

20.7 Describe menus used in food
service,

*Refer to the Texas Home Economic Curriculum Guide (1986). Food Production,

‘ Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘
Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 20: The learner will welcome guests and oversee customer

services.
Objectives Measures
20.8 Identify types of promotional Refer to the VEC-HEE-CG-7121,
materials and displays used pp. 477-478.* ‘
in food service.

20.9 Outline salesmanship techniques
effective in food service.

20.10 Summarize methods of managing
serving responsibilities.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods 1

COMPETENCY GOAL 21: The learner will perform opening, closing and sidework

duties.
Objectives Measures
21.1 Identify pe: “ons responsible for Refer to the VEC-HEE-CG-7121,
‘ sidework duties. pp. 479-480.*

21.2 Demonstrate sidework routines
typically performed before,
after and during servin- hours.

21.3 Describe a work station and a
service stand.

21.4 ldentify the equipment and
supplies used in sidework.

21.5 Demonstrate procedures for
performing work area duties.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

’ Management and Services).
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION '

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 22: The learner will utilize appropriate customer service

procedures.
Objectives Measures
22.1 [ ~~ribe the styles of service. Refer to the VEC-HEE-CG-7121,

pp. 481-482.* ‘

22.2 Descr be examples of dining
room service.

22.3 Demonstrate correct procedures
for setting tables.

22.4 ldentify types of tab.e
:tings.

*Refer to the Texas Home Economics Curriculum Guide (1986). ~ood Production,

Management and Services. ‘
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods 1

COMPETENCY GOAL 23: The learner will serve meals to customers in the dining
room using correct procedures.

Objectives Measures

23.1 Demonstrate assigning guests to Refer to the VEC-HEE-CG-7121,
tables. pp. 483-484.*

23.2 Demonstrate greeting and
seating guests.

23.3 Demonstrate how to present
menus to guests.

23.4 Demonstrate procedures for
writing orders.

23.5 Describe procedures for
placing orders in the kitchen.

23.6 Cite steps in picking up,
assembling and inspecting
orders.

23.7 Describe the order of service
for breakfast, lunch and dinner.

*Refer to the Texas Home Economics Curriculum Guide (1986). ¥ood Production,
Management and Services.
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VOCATIONAL ECUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods 1

COMPETENCY GOAL 23: The learner will serve meals to customers in the dining
room using correct procedures.

Objectives Measures

23.8 Demonstrate service food and Refer to the VEC-HEE-CG-7121,
beverages. pp. 483-484.*

23.9 Demonstrate correct removal of
dishes from the table.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 24: The learner will prepare and serve food to counter and
take out service customers.

Objectives Measures
24.1 ldentify the types of counter Refer to the VEC-HEE-CG-7121,

‘ service. pp. 485-486.*

24.2 Describe procedures for taking
and relaying orders.

24.3 Summarize procedures for
sanitizing the food service
counter.

24.4 Demonstrate procedures for
serving counter orders.

24.5 Describe procedures for
packaging take-out orders.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

‘ Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 11 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 25: The learner will handle payments, operate a cash register,
make change and write receipts.

Objectives Measures

25.1 Demonstrate computing the check. Refer to the VEC-HEE-CG-7121,
pp. 489-490.*

25.2 Demonstrate presenting checks
to customers.

25.3 Identify procedures for
accepting personal checks and
credit cards.

25.4 Demonstrate making change.

25.5 Cite guidelines for handling
tips.

25.6 Describe the cashier's
responsibilities for counter
items.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services.
149
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Il.

III.

COMMERCIAL FOODS II

Management Responsibilities

A. Personal Characteristics
B. Organization Goals, Policies and Procedures
C. Laws and Codes
Nutrition
A. Basic Facts
1. food functions
2. nutrient sources and functions
3. daily food guides
B. Specrial Diets
1. cycle menus
2 meals for young children
3 cafeteria menus
4. requirements for the sick and aging
5. therapeutic diets
C. Service Styles
1 cafeteria
2 tray service

Advanced Food Preparation Procedures

YTMMOO >

Soups and Sauces

Meat, Poultry and Fish
Vegetable and Fruits
Yeast Breads

Desserts

Cakes and Icings
Pastry and Pies

Business Management

A.

Food and Supplies

1. specifications

2. requisitioning

3. storage

4. inventory

Buyers, Receivers and Storeroom
1. purchase procedures
2. storeroom control
Cost Control

1. menus

2. food

Finances and Recordkeeping
1. records

2. financial status

3. computer systems
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VI.

E. Personnel and Production Management
1. personnel management procedures ‘

2. labor cost control

F. Merchandising and Public Relations

1. marketing strategies
2. food showmanship

3. public relations

4. customer relations

Er -epreneurship

A.  Skills and Knowledge Needed for Operating a Food Service Business

1. planning a small business

2, choosing a location

3. getting money to start - financial backing
4. being in charge

5. organizing the work

6. setting prices

7. advertising and selling

8. keeping financial records

9

Relationships,

C. Services Available to Entrepreneurs

Entreprenurial Food Service Opportunities

¢ suffet
bE. Ranquet
C. Catering

. keeping the business succ.;sful
B.  Factors Contributing to Positive Employee/Employer, Employer/Cus tomer
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VOCATIONAL EDL.ATION
‘ HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Commercial Foods I

COMPETENCY GOAL 1: The learner wiil describe personal qualities which lead
to job success in food management, production and services.

Objectives Measures
1.1 Identify desirable traits needed Refer to the VEC-HEE-CG-7122,
. by a successful food service pp. 491-492.*
manager.

1.2 Evaluate the food service operation
in terms of organizational goals,
policies and procedures.

1.3 Identify organizational goals,
policies and procedures appropriate
for food service operations.

1.4 Determine methods for effective
utilization of appropriate goals,
policies and procedures in food
service operation.

1.5 Identify laws and statutes most
related to food service operations.

1.6 Identify ways to comply with

laws and statutes pertaining to
food service establishments.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

‘ Management and Services.




VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ’

Grade Level: 12 Skills/Subject Area: Commerciai Foods II ;

CUMPETENCY GOAL 2: The learner will develop, evaluate and implemnt

organizational goals, policies and procedures in the
operation of food service.

2.3

2.4

Objectives Measures
2.1 Identify organizational goals, Refer to the VEC-HEE-CG-7122,
policies and procedures pp. 491-492,*
appropriate for food service
operations.
2.2 Determine methods for effective

utilization of appropriate
goals, policies and procedures
in food service operation.

Identify laws and statutes most
related to food service operations.

Identify ways to comply with
laws and statutes pertaining
to food service establishments.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

Management and Services. ‘
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Commercial Foods II
COMPETENCY GOAL 3: The learner will use rutritional food information in

preparation and in meeting dietary needs of persons of
various ages.

Objectives Measures
3.1 Describe the functions of food. Refer to the VEC-HEE-CG-7122,
pp. 23-27, 437-438.*

3.2 Describe the sources and
functions of specific nutrients.

3.3 Summarize food preparation
' techniques which conserve
nutrients,

3.4 Outline the Daily Food Guide.

3.5 Determine factors which
influence eating habits.

3.6 Identify the nutritional
needs of persons of various
ages.

*Refer to the Texas Home Ecunomics Curriculum Guide (1986). Food Production,

‘ Mznagement and Services.
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VOCATIONAL CDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Commercial Foods II

COMPETENCY GOAL 4: The learner will follow diet inst-uctions in preparing
general and modified diets and diet supplements.

Object1ives Measures

4.1 Demonstrate the use of cycle Refer to the VEC-HEE-CG-7122,
menus. pp. 439-440.*

4.2 Use special dietary consider-
ations in planning meals for
young children.

4.3 ldentify requirements for
school cafeteria menus.

4.4 Suymmarize dietary require-
ments of the sick and aging.

4.5 Define dietary terrinology.

4.6 Describe the most commonly
used therapeutic diets.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

Management and Services.
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Grade Level: 12

COMPETENCY GOAL 5:

VOCATIONAL EDUCATION

HOME ECONOMICS EDUCATION

Skills/Subject Area:

Commercial Foods II

The learner will prepare and serve foods and beverages
cafeteria style.

Objectives

Measures

5.1

5.2

5.3

5.4

*Refer to the Texas Home Economics Curriculum Guide (1986).

Identify types of cafeteria
service.

Describe procedures for
preparing, sanitizing and
cleaning the facility for
cafeteria service.

Describe and demonstrate food
preparation tasks performed
by cafeteria workers.

Demonstrate procedures for
portioning and serving foods
in the cafeteria.

Management and Services.

155

Refer to the VEC-HEE-CG-7122,
pp. 485-486.%

Food Production,
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Commercial Foods II

COMPETENCY GOAL 6: The learner will prepare and serve foods and beverages

on trays.
Objectives Measures
6.1 Identify types of tray services. Re“er to the VEC-HEE-CG-7122,
Jp. 487-488.* '

6.2 Qutline and demonstrate procedures
for assembling trays.

6.3 Describe and demonstrate procedures
for transporting, delivering and
picking up trays.

*Refer to the Texas Home Economics Curriculum Guide (1986). Focd Production,

Management and Services. ‘




VOCATIONAL EDUCATION
s HOME ECONOMICS EDUCATION

Grade Level: 12 Skil1s/Subject Area: Commercial Foods II

COMPETENCY GOAL 7: The learner will prepare soups, sauces and gravies.

Objectives Measures

7.1 Prepare and use different stocks. Refer to the VEC-HEE-CG-7122,
pp. 459-460.*

7.2 ldentify the types of soups and
their characteristics.

7.3 Describe menu uses of soups.
7.4 Demonstrate preparing soups.

7.5 Demonst:ate methods for
garnishing and serving soups.

7.6 Identify basic sauces and
their uses.

7.7 Demonstrate the method for
preparing basic sauces.

7.8 Demonstrate procedures for
holding and storing soups
and sauces.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

’ Management and Services.
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Commercial Foods II

COMPETENCY GOAL 8: The learner will prepare meats, seafoods and poultry.

Objectives Measures

8.1 Define the term entree'. Refer to the VEC-HEE-CG-7122,
pp. 460-461.*

8.2 Identify types and cuts of
meat, poultry and fish.

8.3 Identify available forms
for meat, poultry and fish.

8.4 Describe how to select meat,
poultry and fish.

8.5 Describe methods for handling
and storing meat, poultry
and fish.

8.6 Identify menu uses for meat,
poultry and fish.

8.7 Identify principles of cookery
for meat, poultry and fish.

8.8 Demonstrate methods for cooking
meat, poultrv and fish.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Managewent and Services,
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION
Grade Level: 12 Skills/Subject Area: Commercial Foods ]I

COMPETENCY GOAL 8: The learner will prepare meats, seafoods and poultry.

Objectives Measures
8.9 Identify available convenience Refer to the VEC-HEE-CG-7122,
. meat, poultry and fish products. pp. 461-462.*

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,
Management and Services,
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VOCATIONAL EDUCATION
HOME ECONOMICS. EDUCATION

Grade Level: 1?2 Skills/Subject Area: Commercial Foods II

COMPETENCY GOAL 9:

The learner will prepare vegetables and fruits.

Objectives

Measures

9.1

9.2

9.3

9.4

9.5

9.6

*Refer to the Texas Home Economics Curriculum Guide (1986).

Identify ways to select fruits and

Refer to the VEC-HEE-CG-7122,

vegetables, pp. 467-468,*

Describe menu uses of vegetables
and fruits.

Demonstrate preparation of
vegetables and fruits.

Demonstrate procedures for
cooking vegetables and fruits.

Demonstrate serving and
garnishing vegetables and
fruits,

Identify procedures for
holding and storing vegetables
and fruits,

Management and Services,
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VOCATIONAL EDUCATION
HOME ECONOMiCS EDUCATION

Grade Level: 12 Skills/Subject Area: Commercial Foods II

COMPETENCY GOAL 10: The learner will prepare yeast breads.

Objectives Measures

10.1 Identify types of breads. Refer to the VEC-HEE-CG-7122,
pp. 469-470.*

10.2 Identify ingredients used in
yeast breads.

10.3 Describe menu uses of yeast
breads.

10.4 Demonstrate methods of
preparing yeast breads.

10.5 Identify available convenience
yeast bread products.

10.6 Demonstrate serving yeast
breads.

10.7 Demonstrate holding and
storing yeast breads.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

. Management and Services.
|
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VOCATIONAL EDUCATION
HOME ECONOMICS EDUCATION ‘

Grade Level: 12 Skills/Subject Area: Commercial Foods ]I

COMPETENCY GOAL 11: THe learner will prepare and serve desserts.

Objectives Measures
11.1 Identify types of desserts served Refer to the VEC-HEE-CG-7122,
in food service establishments. pp. 471-472.*

11.2 Identify convenience desserts
used in food service.

11.3 Demonstrate preparing a variety
of desserts.

11.4 Demonstrate garnishing and
serving desserts.

11.5 Identify methods for holding
and storing desserts.

*Refer to the Texas Home Economics Curriculum Guide (1986). Food Production,

Management and Services. .
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VOCATIONAL EDUCATION
‘ HOME ECONOMICS EDUCATION

Grade Level: 12 Skills/Subject Area: Commercial Foods II

COMPETENCY GOAL 12: The learner will prepare cakes, icings, frostings and

fillings.
Objectives Measures
12.1 Recognize the types of cakes Refer to the VEC-HEE-CG-7122,
‘ and their characteristics. pp. 473-474 % |

12.2 Identify menu uses of cakes.

12.3 Identify convenience cake
products.

12.4 Demonstrate procedures for
preparing cakes.

12.5 Describe methods for cooling
and storing cakes.

12.6 Recognize the types of icings,
frostings and fillings.

12.7 Demonstrate methods of
preparatio